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Ene – Candidate Statement

Candidate Statement
Estela Ene
As an applied linguist, I implement linguistic theories and methods to solve real-world problems in which
language plays a role (Brumfit, 1995, p.27). In 2009, I was hired at IUPUI as tenure-track faculty in the English
Department and Director of the English for Academic Purposes Program (EAP) to teach international students,
supervise the EAP curriculum and faculty, and serve my campus’s EAP-related needs, as well as to teach teachers
of English for speakers of other languages (TESOL) in the linguistics and TESOL area of the English Department.
In 2018, I was appointed Director of the TESOL MA and Certificate. While in rank as an associate professor since
2015, I have continued to focus on the areas within applied linguistics that explore (1) second language writing,
and (2) second language pedagogy (including teacher training and program development/administration).
My overall work is based on valuing linguistic and cultural diversity “not as a barrier to overcome or as a problem
to manage, but as a resource” (Horner et al., 2011). I promote intercultural understanding and inclusivityfor the
benefit of all through the three areas of faculty life. Based on the organic integration of my teaching, research, and
service, substantiated by highly satisfactory work in all three areas, I seek promotion to Professor on a balanced
case. Highlights of my overarching philosophy and accomplishments include the following:
• In teaching: My scholarship of teaching and learning illuminates pedagogical beliefs and practices from varied
and under-researched contexts, enriching the field of second language writing with diverse perspectives to make
it more inclusive and help prepare culturally-sensitive teachers. In addition to five publications as well as 21
peer-reviewed and invited presentations and five non-refereed presentations at the local, national, and
international level – including a keynote at the National Institute of Education of Sri Lanka, my achievements
in the area of teaching were recognized with the Chancellor’s Award for Excellence in Multicultural Teaching
in 2019 and the Trustees Teaching Award in 2021. I was also Academic Director/lead curriculum designer and
multiple session leader, and contributed significantly to the writing of a $92,000 grant from the Department of
State/FHI360 for international professionals in English languageteaching titled Developing 21st Century Skills
for Globalizing English as a Foreign Language (EFL) Classrooms.
• In research: My research investigates High Impact Practices (or HIPs) in multicultural classes and offers
applications that improve the learning outcomes of international students, their domestic peers, and
multicultural classes. My articles on teacher feedback in second language writing classes have appeared in top
journals in applied linguistics and are among the most downloaded from IUPUI’s scholarship database,
ScholarWorks. My co-edited book Internationalization at Home: Second language perspectives on developing
language and cultural exchange programs in higher education (University of Michigan Press, in press for
2021), investigates strategies to increase intercultural competence and engagement.
• In service: As a colleague and citizen of my department, university, and academic field, I have made important
contributions and provided leadership in a variety of ways, including serving on and chairing committees. In
accord with the principles that guide my teaching and research, I have been invested in developing the
intercultural competence of faculty and students in my program/department, school, and campus. I lead a
campus-level faculty community of practice on intercultural learning which has contributed significantly to
faculty professional development since 2016. As leader of the Gateway Community of Practice on Intercultural
Learning, I was part of a team which received a $63,950 IUPUI Welcoming Campus Innovation grant focused
on improving campus climate. I have disseminated knowledge through three publications and 22 presentations
at the local and national/international level in TESOL/applied linguistics as well as higher-education
administration fora such as AAC&U and the Association of International Education Administrators, bringing
wide exposure to IUPUI. My passion for recognizing diversity led me to leadership roles on my school’s first
Standing Committee on Diversity, Equity, and Inclusion as well as the DEI Ad Hoc Strategic Planning
Committee. In the profession, I have been involved with the steering committee of TESOL’s Second Language
Writing Interest Group for years, and I am now chair-elect.
The sections below further detail my overall vision and achievements.
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Teaching
Scholarship of Teaching and Learning
My scholarship of teaching and learning sheds light on the role culture plays in second language writing and
teacher education. My publications advance the idea that culture influences how people write (/learn), and then
propose ways to account for this in pedagogical practice. Written earlier on in rank, a publication that reflects this
philosophy is a chapter co-written with the proponent of Intercultural Rhetoric, Prof. Ulla Connor (Chancellor’s
Professor and Barbara E. and Karl R. Zimmer Chair in Intercultural Communication, Director of the International
Center for Intercultural Communication - ICIC) and ICIC colleague A. Traversa. Our chapter about Intercultural
Rhetoric (Connor, Ene, & Traversa, 2016, included in the Teaching section p.22) was published in the Routledge
Handbook of Academic Purposes. More recently, the co-authored article Ene, McIntosh, and Connor (2019, in the
Teaching section on p.41), published in the lead journal in my field, the Journal of Second Language Writing,
applies intercultural rhetoric tenets and applied linguistics research methods to the most significant current theory
in writing studies, translingualism. This article was nominated for the Award for Distinguished Research from the
TESOL organization in 2019. One of its important contributions is the finding that multilingual writers indeed use
their first language as a resource, but asenabled by their proficiency, familiarity with writing conventions, and realworld needs. These publications provide a rationale for adopting a culturally-sensitive as well as an applied
linguistic, evidence-driven mindset in the writing and TESOL classroom.
My three book chapters which examine second language writing beliefs and practices around the world contribute
to an inclusive picture of second language writing, informed by perspectives from different cultures, to the
disciplinary conversation. My scholarship of teaching, which incorporates varied global contexts, leads to a better
understanding of the needs and expectations of the international students in our classrooms, and equips
practitioners with the cultural sensitivity needed in diverse classes.
A global inquiry into second language writing practices is exemplified in my co-authored chapter “Does everyone
write the five-paragraph essay?” (Connor & Ene, 2019, available in the Teaching Appendix p.47), published in
Changing practices for the L2 writing classroom: Moving beyond the five-paragraph essay. The book, edited by
prominent scholars in the field and published by the University of Michigan Press, was a best-seller in 2019 and
received positive reviews (see Teaching Appendix p.334). After reviewing the use of the five-paragraph essay
around the world, we make recommendations for expanding our view of and strategies for teaching good writing
across cultures. My contribution, blended with intercultural rhetoric perspectives, draws on my teaching
experience as well as findings from a line of scholarship on EFL writing I have been developing, as described in
the next paragraph. Thanks to the high interest in the book’s topicand its game-changing message for teachers of
writing everywhere, we were invited to present on a featured panelat the 2019 international Symposium on Second
Language Writing. The book was selected for a global book club discussion by the Second Language Writing
Interest Group of the TESOL international professional organization;the webinar was attended and viewed on
YouTube by more than 200 viewers altogether.
My book chapters about second language writing across cultures continue scholarly work I initiated as an assistant
professor and plan to continue as full. My book chapter with a Polish collaborator compares policies andclassroom
practices from China, Mexico, and Poland (Ene & Hryniuk, 2018, in Teaching Appendix p.74). Another book
chapter co-authored with a graduate student mentee, “EFL writing in Romania: Reflections on present and future”
(Ene & Sparks, 2020, in Teaching Appendix p.92), also revealed the professional development needs of teachers.
The Romanian study was selected as one of the best papers presented at the conference of the International Study
Association of Teachers and Teaching (ISATT) – a major conference in teacher education – and it was published
in Education beyond the crisis: Challenges and directions in a multicultural world. Together, these chapters shed
light on the connections between the local and the global in (language) classrooms. They underscore the
importance of understanding suchconnections when teaching multilingual students and their teachers. A new book
project in which Multilingual Matters has expressed interest (co-edited with four colleagues) will advance these
ideas by including teacher and teacher educator voices from under-represented contexts.
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Classroom Teaching, Mentorship, and Curriculum Development
The values that drive my scholarship of teaching guide my classroom teaching as well. My teaching and mentoring
focus on language, cultural awareness, and the development of skills needed for successful multicultural
pedagogy. In accordance with best practices promoted by my field and the Association of AmericanColleges and
Universities (AAC&U), I implement High Impact Practices (HIPs) such as globally-minded, collaborative, and
experiential learning, as well as technological innovation in all of my instructional activities: classroom teaching,
curriculum development, mentorship, and professional development. Cultural diversity is a resource, and cultural
understanding is a goal in all of my classes. I engage my students in analyzing their own and others’ cultures,
reflecting on the role of culture in teaching/learning, and learning how to foster cultural understanding and
engagement. My contributions to multicultural teaching, mentoring, and curriculum innovationhave been rewarded
with the Chancellor’s Award for Excellence in Multicultural Teaching in 20191 and the IUPUI Trustees’ Teaching
Award in 2021.
At IUPUI, I have taught eight different EAP, linguistics, and TESOL courses at the undergraduate and graduate
levels, both face-to-face and hybrid/online, in addition to numerous internships, practica, special topics, and
individual readings courses. In EAP, I also mentor EAP lecturers and associate faculty. In TESOL, I have created
and offered for the first time courses on Second Language Writing (ENG Z370/570) and Language Learning and
Technology (ENG Z575). I re-designed EAP writing and TESOL courses (TESOL Methods, and ESP and
Materials Development) for online delivery, bringing pedagogical innovation into both programs, independent of
COVID (see Syllabi in the Teaching Appendix p.113). I advise the students in the TESOL MA and certificate, as
well as the TESOL minor, whichI saw through to approval in 2020. I serve on the Ph.D. committee of a TESOL
MA graduate who went on to pursue a degree in Urban Education.
Student success, ranging from awards to employment, is a reflection of excellent teaching and mentoring. I am
invested in student success and I am pleased to have taught and mentored many who have gone on to apply the
HIPs they learned from me in their own work with multilingual and multicultural students (see Solicited Letters).
Students of mine have become teachers in K-12 and English language programs at IUPUI, in Indianapolis, and
elsewhere in the U.S. and abroad; others are Ph.D. students, language program leaders, and community organizers.
Students I have mentored, some as graduate assistants, won honors such as IUPUI Top 100 Students, Top IUPUI
Graduate Student and Fulbright Award winner, Service Learning Assistantships, and the school’s first
Undergraduate Research Opportunity Program grant from the IUPUI Center for Research and Learning.
Undergraduate advisees have been University Writing Center consultants, Bepko Learning Center tutors, and peer
mentors at the Office of International Affairs. Graduate students of mine have won the Cimino Award for
Excellence in Intercultural Communication, presented, or published with me. My teaching in EAP, linguistics, and
TESOL has been appreciated with high teaching evaluation scores and comments, including during COVID (see
student evaluations and letters in Teaching p.5, p.328, p.464).
The four peer reviews of teaching I obtained in rank (included in the Teaching file p.4, p.311) have commended
me for my effective, interactive, student- centered style, and use of current methods and topics. Professor Steve
Fox, who observed my G513 – Academic Writing for Graduate Students, noted that I established a “clear agenda”
in a class that was “laid out well” and had a positive learning atmosphere. He also commented, as Director of the
Writing Program, on the usefulness of my course for native speakers of English, which we plan to explore. In his
report, Professor Emeritus Richard Turner checked 44 of 51 markers of effectiveness present in my teaching. Prof.
Upton concluded that the flipped classroom design I used “is an excellent approach to teaching a course like
TESOL Methods” and the topic of cultural competence. Prof. Beth Goering stated: “Through my observations of
both the synchronous and asynchronous portions of this [ESP/Materials Development] class, I have seen ample
evidence to convince me that Dr. Ene is an outstanding teacher who carefully designs classes, both in-person and
1

At IUPUI, “multicultural teaching is recognized as a principal strategy through which the vision, mission, and goals of the campus related to diversity are
realized.” The award recognizes “an outstanding faculty member who is committed to preparing the next generation of culturally competent, global citizens
who value diversity both within and across cultures. The Chancellor's Award for Excellence in Multicultural Teaching acknowledges faculty who integrate
culturally-relevant content into their curriculum; who employ an inclusive, student-centered pedagogy; and who champion diversity as a value that ensures
the academic success of all students.”
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online, to maximize student learning.”
In the area of curriculum development and innovation, I have led significant improvements in both EAP and
TESOL. The attached Solicited Letters of Support address the impact of my work on campus. Highlights include
several changes which improve the EAP Program’s ability to provide an excellent academic experience as well as
IUPUI’s ability to meet its strategic goal to internationalize at home and increase international student enrollment,
such as:
• revised course numbers, titles, and general education/cultural understanding status for EAP courses;
• the online writing course G513 – Academic Writing for Graduate Students, which I developed and teach onlinefor
2+2 and online degree programs between IUPUI and international partner universities;
• an internationalized writing course for international and domestic students (co-designed with a faculty member
from the Writing Program).
My impact as a teacher, curriculum designer, and teacher of teachers reaches into the international arena. In 2019,I
played a key role, as Academic Director, in winning a large international teacher-training grant from the U.S.
Department of State/FHI 360 (also elaborated on in Teaching p.18, p.388). The $92,000 grant, titled Developing
21st Century Skills for Globalizing English as a Foreign Language (EFL) Classrooms, had Prof. Ulla Connor as a
PI and was a successful collaboration between the International Center for Intercultural Communication, the
English for Academic Purposes Program, and the Program for Intensive English. The program brought together 23
highly regarded English Language Fellows from 23 different countries, selected by the U.S. Department of State.
The modules I designed focused ontopics I am intimately familiar with through my own practice:
internationalization; culture and intercultural communication; service learning; and technology. The program made
an indelible impression on the State Department and the participants’ programs back home. Each implemented
something in their own context. The final program report reflects the program’s outstanding impact based on
participant feedback. Collaborations with the program participants continue in the form of invited plenaries, grants,
a virtual exchange I secured for practicum students in the MA in TESOL at IUPUI and the School of Foreign
Languages at the Higher School of Economics, HSE University, Moscow, Russia, and other projects. The
successful scholarly and grant collaborations with ICIC expanded my appointment as Faculty Fellow with the
center, with which I continue to collaborate.
Research
My research also pursues the goal of contributing to a better understanding of the needs of
multilingual/multicultural students and the development of teaching practices that serve them. Specifically, a
primary focus of my research is on HIPs and stems organically from my classroom practice, program
development, and service. For example, I coordinated several research projects about service learning in the EAP
Program, during which I mentored EAP faculty and TESOL students on implementing such experiential learning.
A book chapter I co-authored with an EAP colleague (Ene & Orlando, 2015; see my Research file p.16)
investigates, through survey-based and qualitative research, the outcomes of EAP students in service learning. Our
findings underscore the beneficialeffects of service learning on the development of a deeper cultural understanding
and social awareness among international students. We show that students develop holistically (not only
linguistically) when they engage in authentic experiences to which they can contribute. We also demonstrate that
intermediate-level learners of English can participate meaningfully in service learning. This is a novel finding
which can help EAP professionals employ service learning to reduce the isolation of international students, which
is a problem on U.S.campuses. Continuing our work together, Ms. Orlando and I have successfully proposed a
new article on the topicto the Michigan Journal of Community Service Learning.
In addition, my research examines a best practice in TESOL and second language writing: teacher feedback. When
teachers use feedback effectively, their students learn more. My article with a student mentee, “Rubrics and
corrective feedback in ESL writing: A longitudinal case study of an L2 writer,” was published in a special issue of
the highly ranked journal Assessing Writing (Ene & Kosobucki, 2016, available in Research p.52). The article,
born of teachers’ curiosity about their own practice and a fruitful mentorship, has had an impact on ourselves as
teachers of writing, colleagues with whom we shared the research in professional development sessions, and
4

Ene – Candidate Statement

colleagues around the world; our article was the top most downloaded from the journal website for a year after
publication and continues to be of interest to the global readership. It is also the fifth most downloaded article
from IUPUI’s research repository, ScholarWorks, which contains 13,043 articles authored by faculty in all of
IUPUI’s schools, including the IU School of Medicine. We showed that thoughtful, personalized feedback which
guides multilingual writers towards a solution supports learning. We made recommendations for classroom use
and program-level teacher training in the area of feedback on second language writing. In the recently accepted
article with a Chinese instructor (Ene & Yao, accepted, available in the Research file p.83), we examined what
Chinese college students perceive as engaging feedback, and made recommendations for the improvement of
teacher feedback in the EFL classroom.
The article “Synchronous and asynchronous teacher electronic feedback and learner uptake in ESL composition”
(Ene & Upton, 2018, included in the Research file p.70), published with my collaborator in the Journal of Second
Language Writing, is one of few in the field that tries to understand teachers’ practices for offering feedback
online. It models the application of cutting-edge methods of inquiry: it is based on data from a large computersearchable database (aka corpus) of student writing that I have been collecting at IUPUI since 2010, and it
combines quantitative and qualitative methods. The article shows that electronic feedback promotes learning for
multilingual writers and makes pedagogical recommendations for teachers. Given the ubiquity of technology in
the classroom, the topic is extremely current and important, as demonstrated by the fact that the article is the fifth
most cited from the journal since 2018. We are continuing work in this area exploring the importance of teacher
feedback via online chats and have submitted a new manuscript with the working title Structure and engagement
in teacher-student chats in ESL writing (Ene & Upton, under review).
Another HIP I tackle in my research is diversity/global learning (HIP #7), as described in my teaching section.
The book Internationalization at Home: Second language perspectives on developing language and cultural
exchange programs in higher education (co-edited with Matt Allen and Kyle McIntosh and scheduled to come
out in early fall 2021 from the University of Michigan Press, also available in my Research file starting p.119),
makes a compelling argument that internationalization-at-home benefits all students by engaging them crossculturally. ESL/EAP programs are shown to play a central role in achieving internationalization. The book
includes a study I conducted with a colleague from the IUPUI Writing Program (Mary Ann Cohen) about the
learning outcomes of the internationaland domestic students enrolled in an internationalized first-year writing
course. This and other research documented in the book highlights the important role of applied linguistics
specialists in facilitating global learning across their institutions.
According to the IUPUI ScholarWorks Repository, my publications in rank have been viewed and downloaded
more than 15,000 times from countries on six continents.2 My profile in the Scopus database shows that journal
articles which have cited my research include important venues such as the Journal of Second Language Writing,
the English Language Teaching Journal, Computers and Composition, Foreign Language Annals, Assessing
Writing, the European Journal of Educational Research, and more. My co-authored articles on feedback have
been among the most downloaded from the journals in which they appeared. As outlined in my CV, I have shared
my research, both individually and jointly, through 17 presentations at the most competitive international
conferences in the field (TESOL, the American Association of Applied Linguistics – AAAL, the Symposium on
Second Language Writing – SSLW), writing studies (Writing Research Without Walls), and the humanities (the
Modern Language Association conference). I was invited to give keynote addresses at the Indiana TESOL
conference (INTESOL) as well as an international conference in Morocco. I was invited to present on panels of
prominent scholars at TESOL and MLA, and in front of colleagues and graduate students at the Applied
Linguistics Lecture Series at the University of Massachusetts Boston.
My research activities have also been supported by four internal grants: an Emergency Equity Fund for Research
Grant from the IU Vice-Chancellor for Research ($2400), a Reallocation for Research Grant for Associate
Professors from the School of Liberal Arts ($2000 and a course release), the English Department Turner-Davis

2

Documentation of individual contributions is included in the files on Teaching p.343, Research p.9, and Service p.51.
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Boundary Crossing Grant for interdisciplinary research, and an Overseas Conference Dissemination Grant
($1000) from the IU Office of the Vice President for International Affairs.
Service
My service in rank has been extensive and is an extension of my expertise in TESOL and teacher training.
Through my service, I have emerged as an advocate for international students and more generally for multicultural
teaching/learning as well as diversity, equity, and inclusion. The narrative below focuses on suchcontributions;
other service to IUPUI and to the profession is listed in my CV (see pages 13-19 and 20-22).
As Director of the EAP Program, I play an important role in international student success at IUPUI. The teaching
section above explains how I address this challenge pedagogically. In addition, I participate in campus policy
making on international student admission and testing, including for International TAs, with the Office of
International Affairs and the Graduate Office, and as a member of the campus-level Placement Testing Advisory
Committee. A significant recent accomplishment is the development of an in-house placement test for international
students during the COVID-19 crisis. I led the design and administration of the test, working closelywith not only
EAP faculty but also units across campus. The new online placement test made it possible for IUPUI to continue
admitting international students at a time of crisis in international student enrollment around the world.
Collaborating campus units agree that it is important to continue offering the test in order to streamlineplacement
and enrollment by reaching the students before they arrive to the U.S. During COVID-19, I also devised a unique
scheduling matrix in which EAP classes were scheduled both hybrid-online and hybrid face-to- face. This also
permitted IUPUI to maintain its international student population. The ESL Tutoring Center, which I founded in
2016, continued to grow online in 2020, offering about 200 appointments per semester. In addition togiving several
presentations about my service accomplishments at TESOL, INTESOL, AAC&U, the Symposium on Second
Language Writing, and the Assessment Institute, I co-wrote an article about this experience in order to inspire
other EAP professionals. “Developing an ESL tutoring center and expanding operations online” (Ene &Sadri,
2021) is available to the TESOL community through the international, peer reviewed TESOL Program
Administration Interest Section Newsletter.
As Director of the TESOL MA and the TESOL Graduate Certificate, I oversee all aspects of the program:
admissions, advising, curriculum, funding, student recognition, events (orientation and several meetings of the
TESOL Forum per year). In addition to being part of the team that developed the proposal for the TESOL MA
program in 2016-17, I successfully wrote and saw through the proposal for an undergraduate TESOL minor in
2020, in hopes of strengthening linguistics and TESOL at IUPUI. On behalf of both EAP and TESOL, I work
with the Program for Intensive English and the International Center for Intercultural Communication to create
synergies among our programs. This has led to shared funding and assistantship opportunities for students. For
both EAP and TESOL, I produced the self-review documents included in the English Department self-review of
2021.
At the school and campus level, I have played an important role in promoting internationalization, global learning,
and intercultural competence (see profile). Internationalization is a strategic goal at IUPUI. In 2015, I was invited
by the IUPUI Gateway Program and the Office of International Affairs to lead a faculty Community of Practice on
Intercultural Learning. My role as a subject matter expert was to organize the community to provide professional
development related to cultural awareness, intercultural understanding and competence, andpedagogical strategies
for multicultural classes for faculty across campus. Under my leadership, we hosted the Gateway Community
conference in the Spring 2017 and an interactive student panel at the Gateway Retreat in Fall 2016. We
participated in the Plater Institute for the Future of Education and sponsored members’ attendanceat international
conferences on multiculturalism and internationalization (NAFSA and AAC&U). I connected with campus
partners and wrote the community’s part of a $63,950 Welcoming Campus Innovation Grant, whichwas awarded.
As a result, in collaboration with the community’s co-chair (faculty member in Computer Sciences), the
community itself was able to offer grants for faculty from IUPUI and IUPUC to participate in workshops on
curriculum internationalization. We also organized a one-day symposium on intercultural engagement which
brought together 150 attendees from campus and other Indiana-based institutions of higher education. The
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feedback received from 115 participants commended us for the event’s impact on the attendees’ awareness of
intercultural communication, diversity, and inclusion, and teaching strategies. Members of the community of
practice have gone on to apply what they learned in their own classes, and some have produced publications. I
have given three presentations at international conferences (AAC&U, the Association of International Education
Administrators, and the Assessment Institute) about the experience and published about it in the TESOL
Intercultural Communication Section Newsletter.
In my School, I was appointed to lead the first Standing Committee on Diversity, Equity, and Inclusion (with a cochair in 2019-Fall 2021, then as chair in Spring 2021). In this role, I was the lead writer of the SLA DEI Vision
Statement. In addition to coordinating multiple sub-committees, I have organized school-wide workshops on
Implicit Bias and Interrupting Microagressions which were highly evaluated by the participants (40/event). In
2020, I was appointed to co-chair the school’s DEI Ad-Hoc Strategic Planning Committee, which is charged with
developing the school’s DEI strategic plan. The impact of both committees across the school is already felt in that
we have an articulated DEI vision, website, strategic plan, and proposed improvements in search/hire processes,
professional development, curriculum, grievance management, and many other DEI-related issues (as shown in
materials in the Service file, p.72). In large part thanks to the work of these committees, we have made
unprecedented progress that will improve the climate in our school and campus long term.
At campus-level, my work with DEI and expertise in pedagogy and faculty mentoring/professional development
found an application in the Public and Engaged Scholarship Review Committee, which is piloting a process for
evaluating the community-engaged work of faculty for tenure and promotion. This will increase equitymindedness in P&T processes for years to come. More recently, combining my passion for international students,
DEI, and faculty development, I proposed and coordinated a webinar which featured prominent speakers in the
field of critical internationalization studies and was jointly supported by the IUPUI Institute of Engaged Learning,
Office of International Affairs, Division of DEI, and School of Liberal Arts. More than 50 faculty and staff from
IUPUI as well as IUPU-Columbus and IU Bloomington came to learn live about international students and DEI,
and even more watched the recorded event (see Service p.83).
In the profession, I served as member-at-large on the steering committee of the TESOL Second Language Writing
Interest Group, and I was elected chair in 2021. As such, I participate in establishing the yearly agenda of activities
for the group, which chooses topics for professional development webinars, ideas for newsletter articles,strategies
for increasing membership, and ideas for connecting members in social and research communities. The committee
was particularly successful in 2020-2021 because it was possible to offer numerous webinars to wider,global
audiences. In accord with my scholarship and service, I contributed to choosing topics focused on
internationalization, program development during COVID, and multilingual writing. The reputation I have
established for my research and scholarly focus on teaching is evidenced by the invitation I received from the
international journal System to write a review (Ene, 2020) of the second edition of a seminal book about Feedback
in SLW by Ken and Fiona Hyland (provided in Service p.24). As part of my professional service, I also conduct
numerous reviews of articles in applied linguistics, TESOL, and SLW for highly ranked journals including the
Journal of Second Language Writing, International Journal of Applied Linguistics, System, and others.
Conclusion
IUPUI has provided wonderful opportunities to collaborate with colleagues and mentees, as well as lead. The
synergy between my teaching, research, and service has increased in rank, as have my responsibilities and the
scope and impact of my work, providing a strong transition into the next stage of my career – including through
work that is already under way, as mentioned in the sections above. I plan to continue to promote intercultural
understanding, inclusivity, and HIPs through the three areas of faculty life and my work as an applied linguist.
Having experienced sustained productivity in rank – as evidenced by publications, presentations, teacher-training
programs, courses, as well as administrative and service activities – I plan to continue and amplify my scholarship
of teaching, research, and service past promotion. I look forward to continuing my impactful journey as full
professor at IUPUI. Based on the evidence I have provided, I consider that I meet IUPUI’s standards of highly
satisfactory teaching, research, and service characteristic of a successful balanced case.
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Curriculum Vitae

Estela Ene, Ph.D.

Associate Professor of English
Director of the English for Academic Purposes Program
Director of the TESOL MA and Graduate Certificate Program
Faculty Fellow, Intercultural Center for Intercultural Communication
Indiana University - Purdue University Indianapolis (IUPUI)
In-rank activities are indicated with an asterisk *, those with students with †, and DEI ones with #.
EDUCATION:
GRADUATE
University of Arizona

Ph.D., Second Language Acquisition and
Teaching
M.A., English as a Second Language (with
honors)

2006

B.A. in English and Romanian Language and
Literature (with honors)

1997

Pennsylvania State University

Summer Institute in Applied Linguistics

2002

University of Missouri, Columbia

M.A., American Literature (1 year completed)

1998-1999

Exchange student; merit-based U.S.I.A.
Scholarship
Exchange student; merit-based Scholarship
from the Soros Foundation
for an Open Society

1996-1997

University of Arizona

2001

UNDERGRADUATE
Lucian Blaga University, Sibiu, Romania
FURTHER EDUCATION:
GRADUATE

UNDERGRADUATE
University of Missouri, Columbia
Eotvös Lorand University, Budapest,
Hungary

1994-1995

APPOINTMENTS:
ACADEMIC
* Indiana University-Purdue University
Indianapolis

Associate Professor of English
Assistant Professor of English

Since 2015
2009-2015

Director of the TESOL MA &
Certificate Program
Director of the English for
Academic Purposes Program

Since 2018

ACADEMIC ADMINISTRATIVE
* Indiana University-Purdue University
Indianapolis
* Indiana University-Purdue University
Indianapolis

Since 2009
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RESEARCH
* International Center for Intercultural
Communication, IUPUI

Faculty Fellow

PROFESSIONAL ORGANIZATION MEMBERSHIPS:
TESOL (Teaching English to Speakers of Other Languages),

Since 2019

2000, 2002-2007, 2009-

AAAL (American Association of Applied Linguistics)

2002-2007, 2009-

CALICO (Computer Assisted Language Instruction Consortium)

2004, 2019-

MLA (Modern Language Association)

2005-2007, 2019, 2020

PROFESSIONAL HONORS AND AWARDS:
TEACHING
* Trustees’ Teaching Award

IUPUI

2021

* # Chancellor’s Award for Excellence in Multicultural
Teaching

IUPUI

2019

Trustees’ Teaching Award

IUPUI

2013

* Funding ($800) for attending and presenting at the
Association of International Education Administrators

Office of International Affairs

2017

Funding ($1000) for attending the American Association
of Colleges and Universities and leading a campus level
Community of Practice on Intercultural/Global Learning

Office of International Affairs
& University College

2015

Funding ($300) for the Institute on Campus and
Curriculum Internationalization, Center for the Study
of Global Change, IU Bloomington

Office of International Affairs
and the Center for Teaching
and Learning, IUPUI

2011

SERVICE

SELECTED PROFESSIONAL DEVELOPMENT IN RANK:
Course/Workshop Title
Provider

Date

* # Conversation Roadblocks

Etta Ward, DEI Strategic Planning
Committee Member

March 2, 2021

* # Interrupting Microaggressions

Peace Learning/DEI Committee

Jan. 26, 2021

* # Project EPIC Leadership Training at
IUPUI

IUPUI Office of Academic Affairs

Several in 2020-2021

* General Education Review Workshop

Associate Dean for Academic Affairs

Spring 2021(2x)

* # Diversity in L2 Writing

Second Language Writing Interest
Section of the TESOL International
Organization

Dec. 17, 2021
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* A. Noam Chomsky Global
Connections Awards and 2020 STAR
Conference on Shaping the Humane
World: Global Higher Education
Perspectives
* Teacher Observation Online
* Tenure and Promotion Workshop
* Global Learning Series
* Intercultural Rhetoric – Honoring
Robert Kaplan
* Second Language Writing Webinar
* Promotion on a Teaching or Balanced
Case
* Sessions on global learning, virtual
exchange, and technological innovation
* Sessions on global learning and
curriculum internationalization
* Numerous workshops on teaching
with technology and curriculum design

STAR Conferences

Dec. 8, 2021

Laura Baecher, Teacher Education
Interest Section of the TESOL
International Organization
Associate Dean for Faculty Affairs and
the Office of Academic Affairs
IUPUI Office of International Affairs
U. Connor/Intercultural
Communication Interest Section of the
TESOL International Organization
Paul Matsuda, Symposium on Second
Language Writing
Associate Dean for Faculty Affairs and
the Office of Academic Affairs
International Congress of Educational
Innovation, Monterrey Institute of
Technology
American Association for Colleges and
Universities (AAC&U) & the
Association for International Education
Administrators (AIEA)
IUPUI Center for Teaching and
Learning

Oct. 7, 2021

TEACHING IN RANK AT IUPUI:
UNDERGRADUATE
Course #
Short Title

Sept. 30, 2021
June, July, Aug. 2021
June 11, 2021
June 2021
Feb. 28, 2020
December 2019
Oct. 2017, Oct. 2018,
Jan 2017
Since 2009

Format

Role

Term

Enrollment

*Z206
*W390/Z370

Intro to Language Use
Second Language Writing

Lecture
Lecture

Instructor
Instructor

Spring 2016
Fall 2015

18
6

*W390/Z370

Second Language Writing

Lecture

Instructor

Fall 2017

5

*Z420

Second Language Acquisition

Lecture

Instructor

Fall 2018

11

*Z434

Introduction to TESOL

Instructor

Spring 2021

7

*Z434

Introduction to TESOL

Lecture
Hybrid
distance
Lecture
Online

Instructor

Spring 2020

21

*Z434

Introduction to TESOL

Lecture

Instructor

Spring 2019

5

*Z434

Introduction to TESOL

Lecture

Instructor

Spring 2016

2

(combined
with Z570)
(combined
with Z570)
(combined
with Z520)
(combined
with Z523)
(combined
with Z523)
(combined
with Z523)
(combined
with Z523)
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GRADUATE
Course #
Short Title

Format

Role

Term

Enrollment

*G513

Academic Writing for
Graduate Students
Academic Writing for
Graduate Students
Academic Writing for
Graduate Students
Academic Writing for
Graduate Students
Academic Writing for
Graduate Students

Online

Instructor

Summer ‘20

7

Hybrid

Instructor

Fall 2019

10

Online

Instructor

Summer ‘19

5

Online

Instructor

Summer ‘18

5

Online

Summer ‘17

7

*Z520

Second Language
Development

Lecture

Instructor
Developer
of online
version
Instructor

Fall 2018

7

*Z523

TESOL Methods

Hybrid
distance

Instructor

Spring 2021

10

*Z523

TESOL Methods

Online

Instructor

Spring 2020

8

*Z523

TESOL Methods

Hybrid
distance

Spring 2019

4

*L534

Linguistic Resources &
TESOL

Lecture

Instructor
Developer
of online
version
Instructor

Spring 2016

6

*Z541

ESP & Materials Design

Lecture
Hybrid
distance

Fall 2020

7

*Z545
*Z545
*Z545
*Z545/L535
*Z545/L535
*Z570/W600

TESOL Practicum
TESOL Practicum
TESOL Practicum
TESOL Practicum
TESOL Practicum
Second Language Writing

Practicum
Practicum
Practicum
Practicum
Practicum
Lecture

Instructor
Developer
of online
version
Instructor
Instructor
Instructor
Instructor
Instructor
Instructor

Spring 2021
Fall 2020
Spring 2018
Spring 2016
Summer 2015
Fall 2017

1
1
1
1
2
6

*Z570/W600

Second Language Writing

Lecture

Instructor
Designer

Fall 2015

1

*Z575

Language Learning and
Technology
TESOL Internship
TESOL Internship
TESOL Internship
TESOL Internship

Lecture

Instructor

Spring 2018

8

Internship
Internship
Internship
Internship

Instructor
Instructor
Instructor
Instructor

Spring 2020
Spring 2019
Fall 2019
Spring 2018

1
2
2
1

*G513
*G513
*G513
*G513

(combined
with Z420)
(combined
with Z434)
(combined
with Z434)
(combined
with Z434)

(combined
with Z434)
(combined
with Z441)

(combined
with Z370)
(combined
with Z370)

*Z598
*Z598
*Z598
*Z598
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*T600
*W609
*W609
*L695/Z690

Topics in TESOL/Applied
Linguistics
Directed Writing Projects

Lecture

Instructor

Fall 2015

1

Lecture

Instructor

Spring 2018

Directed Writing Projects
Individual/Advanced Readings
in English/TESOL (topics:
online EAP; second language
writing and assessment; teacher
training; electronic feedback)

Lecture
Lecture

Instructor
Instructor

Summer 2015
Spring 2021
Spring 2020
Fall 2019
Spring 2016
Fall 2015

1
1
1
1
2
1
1
1

GUEST LECTURES:
*State Department/FHI 360-funded program through ICIC: IUPUI-Toraighyrov
University Exchange: Professional Development in Academic Writing and English
for the STEM Classroom, a guest lecture on academic writing and translingualism

May 7, 2021

*State Department/FHI360-funded program through ICIC: Developing 21st
Century Skills program, 4 guest lectures on intercultural rhetoric (with U.Connor),
technology, service learning, and internationalization

Oct-Nov 2019

*Z541, ESP and Materials Development, taught by Prof. U. Connor

Fall 2017, Spring 2017

W390/W600, Computers and composition, taught by Prof. A. Buchenot

Spring 2014

L532/Z432, Second Language Acquisition, taught by Prof. T. Upton

Fall 2010, Fall 2011

G541/441, Materials Preparation, taught by Prof. T. Upton

Summer 2011

MENTORING IN RANK:
FACULTY MENTORING
* EMPOWER Program

Faculty mentor for Dr. M. Brooks-Gillies
Assistant Prof., Director of University Writing
Center

2015-2016

* Faculty Success Program, National
Center for Faculty Development and
Diversity

Faculty Coach/Mentor

Spring 2014Fall 2019

* Jenny Yao, Visiting Scholar from
China

Research Advisor

2019-2020

* Katarzyna Hryniuk, SLA Visiting
Adjunct from Poland

Faculty sponsor
(after Fulbright at IUPUI)

2013-2016

2019-

* Laura Colantonio, Eric Schleter

Ph.D. in Urban Education
committee member
English internship supervisor

* Nicole Griffith, RA

Research supervisor

2019-

* Sydney Sparks, RA

Research supervisor

2019-

* Aleida Van Den Bergh, TA

Teaching supervisor

2019-

STUDENT MENTORING
* Je’nobia Smith

2019
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* Grady Kepler

Fulbright application

2019

* Jelena Martic, TA

Teaching supervisor

2017-2019

* Nancy Normann, RA

Research supervisor

2017-2018

* Erica Swanfeldt-Stout, RA

Research supervisor

2015-2017

* Devi Pandit, RA

Research supervisor

2015-2016

TEACHING ADMINISTRATION AND CURRICULUM DEVELOPMENT:
* Supervisor of teaching and curriculum development, English for Academic
Purposes Program

Since Fall 2009

* Leader of Faculty Orientation/Professional Development Workshops, English for
Academic Purposes Program

Since Fall 2009,
once per semester

* Supervisor of TESOL curriculum and advising as Director of the MA and
Certificate in TESOL

Since Fall 2018

* Founder and supervisor of the ESL Tutoring Center

Since 2016

* Supervisor of Service-Learning projects in EAP

Since 2015

* Designer of global learning activities in TESOL Methods

2020, 2021

* Developer of online TESOL Methods (ENG Z434/Z523) and ESP and Materials
Design (ENG Z541/Z441)

2020 - 2021

* Developer of online EAP writing courses (ENG G130 & ENG G513)

2011, 2017

I implemented an innovation in teaching which consists of using a globally-minded resource (World101.cfr.org) and an
assignment that applies it. A portfolio of products that resulted were vetted by IUPUI’s Director of Curriculum
Internationalization and are showcased at https://sites.google.com/iu.edu/iupui-global-learning/world-101?authuser=0

GRANTS/FELLOWSHIPS IN TEACHING:

(Definition of roles: PI = Principal Investigator, has primary responsibility for development of the grant proposal and
administration of the project; Co-PI = Co-Principal Investigator, has secondary responsibility for development of the grant
proposal and administration of the project; Collaborator/Co-I = Co-Investigator, assists the PI and Co-PI in development of
the grant proposal and delivery of project activities but has no administrative duties related to the grant.)

COMPLETEDTEACHING GRANTS/FELLOWSHIPS
Title
Granting Agency

Role

Amount

Dates

* Developing 21st Century Skills
for Globalizing English as a
Foreign Language (EFL)
Classrooms

U.S. Department
of State & FHI
360

Academic
Director

$92,000

Oct 2019

* Undergraduate Research Grant
Effectiveness of Hybrid Graduate
Level ESL Writing Classes on
Academic Writing Development
(mentor of L. Colantonio)

Center for
Research &
Learning, IUPUI

Co-PI

$2000

2019

* English Department Travel
Grant

English
Department

PI

$751

Mar 2016,
Mar 2017

(PI U. Connor,
ICIC)
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* Center for Service and Learning
Dissemination Grant
* Enhanced Mentoring Program
with Opportunities for Ways to
Excel in Research (EMPOWER)
with Marilee Brooks-Gilles
Center for Service and Learning
Dissemination Grant
Curriculum Enhancement Travel
Grant
Curriculum Enhancement Grant:
Enhancing International Student
Preparedness, Enrollment and
Retention at IUPUI through
Online English for Academic
Purposes Coursework

Center for Service
and Learning,
IUPUI
Office of the Vice
Chancellor for
Research

PI

$750

Apr 2016

Co-PI

$1000

2015

Center for Service
and Learning,
IUPUI
Center for
Teaching and
Learning, IUPUI
Center for
Teaching and
Learning, IUPUI

PI

$315

May 2015

PI

$1000 and
departmental
match
$1000 and
departmental
match
(release
time)

2014

GRANTS – SUBMITTED/NOT FUNDED
Title
Granting Agency

PI

2010

Role

Amount

Dates

*Service Learning and Critical
Thinking Skills through ProjectBased Learning in English as a
Foreign Language Classrooms

U.S. Dept. of
State & FHI360

Co-I

$36,425

June 2020

*Best Practices in Communicative
English Teaching and Sustainable
Professional Development for
Japanese K-12 EFL Educators

Japanese
Embassy

Collaborator/Co-I

N/A

2020

*Professional Development in
Academic Writing and English for
the STEM Classroom

U.S. Dept. of
State & FHI360

Collaborator/Co-I

$15,000

March 2020

(PI U. Connor, ICIC)

(PI U. Connor, ICIC)

(PI U. Connor, ICIC)

Note: This grant was resubmitted by ICIC and awarded in 2021. I was invited to give a guest talk in the program (see p.5).

PRESENTATIONS – TEACHING:
REFEREED

Presentations in rank are marked with an *; those as a mentor with a dagger †.
Candidate’s name is in bold when there are co-authors/presenters.

LOCAL/REGIONAL
* Ene, E., Orlando, H., Smith, F. (2020, November). Online EAP placement testing now. Paper presented at
INTESOL, 2020, Indianapolis, IN (virtual).
* Ene, E., Sadri, R. (2020, November). A university ESL tutoring center. Paper presented at INTESOL, 2020,
Indianapolis, IN (virtual).
* Ene, E., & Hume, M. (2020, April). Internationalization and community: The case of a State Department
teacher training program. Poster presented at the Bringle and Hatcher Civic Engagement Poster
Showcase, IUPUI. Virtual. https://sites.google.com/iu.edu/elweek2020/bringle-hatcher-showcase/4ene?authuser=0
Ene, E., & Lemons, S. (2015, September). Teaching international students: A Q&A session for improved
7

Ene/CV

intercultural communication. Presented at the Center for Teaching and Learning, IUPUI. (resource
available at
https://liberalarts.iupui.edu/english/files/documents/pdf/CTL_QA_about_International_Students.pdf)
Ene, E., & Smith, F. (2015, February). Interacting with international students in class and office hours.
Presented at the Center for Teaching and Learning, IUPUI. (resource available at
https://liberalarts.iupui.edu/english/files/documents/pdf/CTLInteractingwithInternationalStudents.pdf
Ene, E, & Smith, F. (2014, October). Assessing writing assignments by non-native English-speaking students
in your classes. Presented at the Center for Teaching and Learning, IUPUI. (resource available at
https://liberalarts.iupui.edu/english/files/documents/pdf/CTLassessingwritingassignments.pdf)
Ene, E., & Orlando, H. (2014, November). Integrating service learning into the ESL curriculum:
You can do it too! Paper presented at INTESOL, 2014, Indianapolis, IN. (equal contribution)
Ene, E, & Smith, F. (2013, October). Designing assignments for non-native English-speaking students.
Presented at the Center for Teaching and Learning, IUPUI. (resource available at
https://liberalarts.iupui.edu/english/files/documents/pdf/designingwritingassignmentsppt.pdf)
Ene, E., & Stamper, S. (2011, October). Course design as a multicultural collaborative process. Paper
presented at MITESOL, 2011. Kalamazoo, MI.
Ene, E. (2009, November). How to enhance the teaching of writing with corpus-based materials. Paper
presented at INTESOL 2009, Indianapolis, IN.
NATIONAL/INTERNATIONAL
* Ene, E., Gilliland, B. (organizer), Henderson Lee, S., Saenkhum, T., Seloni, L. (2021, March). EFL writing
teacher education and professional development in under-researched contexts. Panel of paper
presentations at the TESOL International Convention, March 2020, online.
* Connor, U., Ene, E., & McIntosh, K. (2021, March). Intercultural rhetoric, translingualism, and
intercultural competence. Paper presented at the Second Language Writing – Intercultural
Communication Interest Group Inter-session titled “Exploring ‘good writing’ and complexities of
cultural and linguistic comparisons” (panel chair: Roxanna Senyshyn; presenters: Nancy Ann
Overman, Andrea Lipka, Kazuyuki Kawano), TESOL, virtual (postponed from 2020 due to COVID).
* Ene, E. (2020, October). Placement testing for international students under COVID-19. Think tank
presentation at AAC&U Conference on Global Learning, online.
* Ene, E. (2020, October). Placement testing for international students under COVID-19. Paper presented at
the Assessment Institute, Indianapolis, IN, USA, online.
* Ene, E. (2020, October). Assessing the potential of World 101 for teaching ESL. Paper presented at the
Assessment Institute, Indianapolis, IN, USA, online.
* Ene, E., Connor, U., Caplan, N., Johns, A., Crusan, D., Ruecker, T. (2019, November). Breaking the chains
of the five-paragraph essay: Putting theory into action. Paper presented at the Symposium on Second
Language Writing, Arizona State University, Tempe, Arizona.
* Ene, E. (2019, July). Teacher training for EFL writing in Romania: Reflections on the past and future.
ISATT (International Studies Association of Teachers and Teaching), Sibiu, Romania.
* Ene, E., & Orlando, H. (2019, March; 2020, March). Creating service learning-enhanced EAP courses: The
process of from A-Z. Competitive pre-conference institute. Accepted, not offered. TESOL, Atlanta,
GA.
* Ene, E., Saenkhum, T., Seloni, L., Henderson Lee, S., Pandey, S., Yigitoglu, N., Yalçın, Ş., Unaldi, A.
(2018, August). EFL writing instruction and teacher preparation in under-represented contexts.
Symposium on Second Language Writing, Simon Fraser University, Vancouver, Canada.
* McIntosh, K., Connor, U., Ene, E. (2018, August). Using intercultural rhetoric to examine translingual
practices in second language writing. Paper presented at the Symposium on Second Language
Writing, Simon Frazier University, Vancouver, Canada.
* Ene, E., & Hryniuk, K. (2017, July). Worlds apart yet in the same boat: The influence of macropolicy on the
teaching of EFL writing in China, Mexico, and Poland. Paper presented at the Symposium on Second
Language Writing 2017, Bangkok, Thailand. Panel on EFL writing and assessment policy
organized by Deborah Crusan and Todd Ruecker.
8
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* Ene, E., & Hryniuk, K. (2016, July). Writing in EFL: Polish teachers’ perspectives. Paper presented at the
European Writing Centers Association, Lodz, Poland.
* Ene, E., & Hryniuk, K. (2016, April). Teacher training, beliefs, and practices in EFL Writing: Compared
Cases from China, Mexico, Romania and Poland. Paper presented at the American Association of
Applied Linguistics, Orlando, Florida.
* Ene, E., & Orlando, H. (2016, April). Beyond the classroom: How Service Learning enhances EAP courses.
Paper presented at the international convention Teachers of English to Speakers of Other Languages
(TESOL) 2016, Baltimore, Maryland.
* Ene, E., & Hryniuk, K. (2015, November). EFL writing teacher training, beliefs, and practices in China,
Mexico, and Poland. Paper presented at the Symposium on Second Language Writing, AUT
University, Auckland, New Zealand.
Ene, E., & Orlando, H. (2015, May). Service learning in English language programs: Involving international
students in their new communities. Paper presented at the International Symposium on Service
Learning, Indianapolis, Indiana.
† Ene, E., & Riddlebarger, C. (2013, June). Teacher reflective practices and teacher training. Paper presented
at the conference of the European Association for Teaching Academic Writing (EATAW), Budapest,
Hungary.
† Riddlebarger, C., & Ene, E. (2013, October). The role of reflection in a second language writing course and
its implications. Paper presented at Korea TESOL, Korea.
Ene, E. (2013, March). Writing teacher training and ideology in Romania. Paper presented at the American
Association for Applied Linguistics, Dallas, Texas.
Ene, E. (2012, March). Big, small, and global cultural traits in U.S.-China university communications. Paper
presented at TESOL 2012, Philadelphia, PA.
Ene, E., & Stamper, S. (2011, March). Developing an international online (writing) course. Paper presented at
TESOL 2011, New Orleans, LA.
Ene, E., & Stamper, S. (2011, March). Designing an American Culture course for China. Paper presented at
TESOL 2011, New Orleans, LA.
Beck, C., Bruns, L., & Ene, E. (2010, March). Screencasting: Using a virtual tool for the traditional
classroom. Demonstration at CALL-IS Electronic Village Fair, TESOL 2010, Boston, MA.
NON-REFEREED
LOCAL
* Ene, E. (since 2009). Semestrial faculty orientation/professional development workshop on EAP pedagogy.
EAP Program, IUPUI.
* Ene, E. (2019, February). EFL Writing in China, Mexico and Romania. Presented at the World Languages
and Cultures Lecture Series, IUPUI International Festival.
* # Cohen, M.A., & Ene, E. (2018, April). Engaging multicultural students through an internationalized
composition curriculum. Presented at the Spring 2018 Gateway workshop, Building a Global
Community in the Classroom, event organized by the Community of Practice on Intercultural
Learning (April 2018).
* Ene, E. (2017, October). Tutoring EAP students. University Writing Center, IUPUI.
* Ene, E. (2017, September). Using humor in the ESL classroom. Moderated discussion at the TESOL Forum,
English Department, IUPUI.
Ene, E., & Musgrave, M. (2011, September). Yes, technology can enhance the classic classroom. Presented at
the English Department Fall Teaching Symposium, IUPUI.
INVITED
LOCAL
* Ene, E. (2017, April). Planning your summer writing. WORKSHOP for graduate students (domestic and
international). Hosted by the English Language Support Office and Writing Groups Program at the
Knight Institute for Writing in the Disciplines, Cornell University.
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Ene, E. (2014, April). Scientific writing for publication: Techniques and strategies. WORKSHOP at the Edwin
L. Steele Laboratory for Tumor Biology, Department of Radiation Oncology, Harvard Medical School,
Boston, MA.
Ene, E. (2014, April). Better writing: What you should know and do. WORKSHOP at the Clinical Research
Group, Division of Trauma, Emergency Surgery & Surgical Critical Care, Massachusetts General
Hospital, Boston, MA.
NATIONAL/INTERNATIONAL
* Ene, E. (2020, November). Initiating, sustaining, and assessing Service-Learning ESL programs (online) in
and after COVID-19. KEYNOTE address at the 22nd National RESC Conference & 7th National
Conference on Language Assessment, National Institute of Education, Maharagama, Sri Lanka
* Ene, E., Connor, U. (2020, July). The five-paragraph essay in the world. Discussion at the Second Language
Writing Interest Section book club. Virtual.
Ene, E. (2011, March). Fundamentals of mixed-methods research. Paper presented at the Graduate Student
Research Forum, TESOL, 2011, New Orleans, LA.
Ene, E. (2011, October). Putting research into practice. Moderator of international online forum, Qatar
TESOL.
Ene, E. (2010, December). Teaching and assessing EFL/ESL writing. WORKSHOP for faculty and students in
the English Department at the Autonomous University of the State of Hidalgo, Mexico.
Ene, E. (2010, September). Current trends and future directions in teaching ESF/EFL writing. KEYNOTE
address at the Second Regional Congress on Language Teaching, Universidad Autonoma del Estado
de Hidalgo, Mexico.
Ene, E. (2010, July). Teaching and assessing EFL/ESL writing. WORKSHOP for faculty and students in the
English Education Department at Sun Yat-Sen University, Guangzhou, China.
Ene, E. (2010, June). Teaching and assessing EFL/ESL writing. WORKSHOP for faculty and students in the
English Department at Lucian Blaga University, Sibiu, Romania.
RESEARCH:
GRANTS/FELLOWSHIPS - RESEARCH:
COMPLETED RESEARCH GRANTS/FELLOWSHIPS
* Emergency Equity Fund for Research Award

Vice President for
Research, Indiana
University

$2400

2021

* Turner-Davis Boundary Crossing Grant for
interdisciplinary research on feedback, online
teaching and writing

English Department

$1500

2018

* Overseas Conference to disseminate research
on EFL & ESL writing at international
conferences

Office of the Vice
President for International
Affairs, Indiana
University
Center for Service and
Learning, IUPUI

$1000

2017

$5250 Student
Support

2016

*Associate Professor Reassignment for
Research Grant for research on ESL &
EFL writing

School of Liberal Arts,
IUPUI

$2000 + course
release

2017

Shipps Junior Faculty Travel Award to present
research on EFL writing at conferences

School of Liberal Arts,
IUPUI

$400

2013

Professional Development, Feedback, and Writing around
the World

* Service Learning Assistantship

10

Ene/CV

Summer Research and Creative Activity Grant:
Teacher Training and Classroom Practices in
EAP Writing in Romania

School of Liberal Arts,
IUPUI

$3760

2012

Overseas Research and Creative Activities: EAP
Writing Pedagogical Practices in Romania

Office of the Vice
President for International
Affairs, Indiana
University

$2500

2012

PRESENTATIONS – RESEARCH:
REFEREED

Presentations in rank are marked with an *; those as a mentor with a dagger †.
Candidate’s name is in bold when there are co-authors/presenters.

LOCAL
* Ene, E., Orlando, H., & Colantonio, L. (2021, April). Autonomy in Service Learning in EAP. Poster
presented at the Bringle and Hatcher Engaged Learning Showcase, IUPUI.
* # Cohen, M.A., & Ene, E. (2017, November). Multicultural composition for native and non-native speakers
of English. Paper presented at INTESOL, Indianapolis, IN.
* † Fraser, S.G., Orlando, H., & Ene, E. (2017, November). Developing service learning in English for
Academic Purposes courses. Paper presented at INTESOL, Indianapolis, IN.
* Ene, E., Orlando, H., & Fraser, S.G. (2017, April). Integrating service learning in English for Academic
Purposes courses. Poster presented at the 2017 Bringle Civic Engagement Showcase, IUPUI.
Ene, E., Orlando, H., & Fraser, S.G. (2015, April). Service-learning-based partnerships for intercultural
understanding. Presented at the Engaged Scholars Roundtable, Center for Service Learning, IUPUI.
Ene, E. (2011, November). EFL writing theory and teacher training: China, Mexico, & Romania. Paper
presented at INTESOL 2011, Indianapolis, IN.
Ene, E., & Stamper, S. (2010, November). Reflections from a global needs assessment experience: From
Indiana to China and back. Paper presented at INTESOL 2010, Indianapolis, IN.
NATIONAL/INTERNATIONAL
* Ene, E., & Upton, T. (2021, June). Effective teacher-student engagement in chats in ESL Composition
courses. Paper presented at CALICO 2021: Global realities. Online.
* Ene, E., Orlando, H., & Colantonio, L. (2021, March). Autonomy in Service Learning in EAP. Paper
presented at the international convention of Teachers of English for Speakers of Other Languages
(TESOL), virtual.
* Ene, E. (2019, November). Teacher style effects on the effectiveness of e-feedback in ESL composition. Paper
presented at the Symposium on Second Language Writing, Arizona State University, Tempe, Arizona.
* Ene, E., & Upton, T. (2018, October). Are chats a genre: a corpus-based move analysis of teacher-student
chats in ESL writing courses. Paper presented at Writing Research Without Walls, Purdue University,
Indiana, USA.
* Ene, E., & Upton, T. (2018, October). Synchronous and asynchronous teacher e-feedback in ESL
composition. Paper presented at Writing Research Without Walls, Purdue University, Indiana, USA.
* Ene, E. (2018, August). Teacher cognition and use of electronic feedback in multilingual EAP writing
courses. Paper presented at the Symposium on Second Language Writing, Simon Frazier University,
Vancouver, Canada.
* Ene, E. (2018, May). E-feedback and teacher cognition. Paper presented at CALICO, University of Illinois
Urbana-Champaign.
* Ene, E. (2018, May). Synchronous and asynchronous teacher e-feedback in ESL writing. Paper presented at
CALICO, University of Illinois Urbana-Champaign.
* Ene, E. (2018, May). A discourse analysis of teacher-student chats in ESL composition. Paper presented at
CALICO, University of Illinois Urbana-Champaign.
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* Ene, E., & Upton, T. (2018, March). Comparing the perceptions and use of electronic feedback by writing
teachers. Paper presented at the international convention Teachers of English to Speakers of Other
Languages (TESOL), Chicago, Illinois.
* Ene, E., & Upton, T. (2018, March). On ESL writing teachers' use and perception of electronic feedback.
Roundtable presented at the American Association for Applied Linguistics (AAAL), Chicago, Illinois.
* Ene, E., & Upton, T. (2017, March). Teacher electronic feedback in ESL writing course chats. Paper
presented at the international convention Teachers of English to Speakers of Other Languages
(TESOL), Seattle, Washington.
* Ene, E., & Upton, T. (2017, March). A corpus-based rhetorical move-analysis of teacher electronic feedback
in ESL writing course chats. Poster presented at the American Association for Applied Linguistics,
Portland, Oregon.
* Ene, E., & Upton, T. (2016, October). The experts have spoken: Socialization and effective feedback in ESL
writing course chats. Paper presented at the Symposium on Second Language Writing, Arizona State
University, Tempe, AZ.
* Ene, E. (2015, November). Synchronous and asynchronous teacher electronic feedback in ESL writing
courses. Paper presented at the Symposium on Second Language Writing, AUT University, Auckland,
New Zealand.
Ene, E., & Upton, T. (2014, March). Teacher feedback on ESL compositions: How accessible is it? Paper
presented at the Conference on College Composition and Communication, Indianapolis, IN.
Ene, E. (2014, March). The construction of EFL writing teacher knowledge in Romania, China and Mexico:
Plurilithic English at work. Paper presented at the Conference on College Composition and
Communication, Indianapolis, IN.
Ene, E. (2013, June). The (de)globalization of L2 writing teacher training: A Romanian case study. Paper
presented at the conference of the European Association for Teaching Academic Writing (EATAW),
Budapest, Hungary.
Ene, E., & Upton, T. (2012, September). Teacher feedback uptake in ESL composition: Does culture matter?
Paper presented at the Symposium on Second Language Writing. Purdue University, West Lafayette,
IN.
Ene, E., & Stamper, S. (2011, March). A NEST and many NNESTs: Perceptions of effectiveness in China.
Paper presented at TESOL 2011, New Orleans, LA.
Ene, E. (2010, March). Arizona K-12 teachers re-imagine Structured English Immersion. Paper presented at
TESOL 2010, Boston, MA.
Ene, E. (2010, March). Rhetorical moves, reflection and dialog in an online teacher training course on
Structured English Immersion (SEI). Paper presented at AAAL 2010, Atlanta, GA.
Ene, E. (2009, September). Challenges and opportunities of in-person, hybrid, and online teaching:
Reflective research in composition courses. Paper presented at EUROCALL 2009, Valencia, Spain.
Web-streamed.
INVITED
INTERNATIONAL
* Ene, E. (2020, June). Engaging with language learners online. KEYNOTE. International Conference on
Innovative Pedagogies, Moulay Ismail University, Morocco.
* Ene, E. (2020, January). Humanity and efficiency in teacher-student chats about ESL writing: What moves?
Paper presented part of the Digital Approaches to Second-Language Writing panel of the applied
linguistics strand (invited and peer-reviewed), Modern Language Association, Seattle, Washington.
* Connor, U., & Ene, E. (2019, November). Intercultural rhetoric: Research methods and pedagogical
applications. WORKSHOP. Symposium on Second Language Writing, Arizona State University,
Tempe, Arizona.
* Ene, E., & Upton, T. (2019, March). Teacher electronic feedback in ESL composition courses. INVITED
PANEL by the Second Language Writing Interest Section of the International TESOL Organization.
Atlanta, GA.
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Ene, E. (2014, June). Intercultural competence in EFL writing teacher training: Lessons learned from China,
Romania, and Mexico. FEATURED. Paper presented at the Researching and Teaching Intercultural
Competence and 8th Intercultural Rhetoric and Discourse Conference. Indianapolis, IN.
Ene, E., & Upton, T. (2012, August). Intercultural issues in teacher feedback uptake on ESL writing.
FEATURED. Paper presented at the Intercultural Rhetoric Conference. Indianapolis, IN.
REGIONAL & LOCAL
* Colantonio, L., & Ene, E. (2020). Effectiveness of Hybrid Graduate Level ESL Writing Classes on Academic
Writing Development. IUPUI Undergraduate Research Conference of the Center for Research and
Learning/Institute of Engaged Learning.
* Ene, E. (2018, November). E-feedback and collaboration in online environments. KEYNOTE. Paper
presented at INTESOL 2018, Indianapolis, IN.
* Ene, E. (2016, October). How can I make my essay better? An analysis of synchronous text-based chats
between ESL writing teachers and students. Paper presented at the Guest Talk Series, Department of
Applied Linguistics, University of Massachusetts Boston.
Ene, E. (2014, February). Teacher electronic feedback and student uptake in ESL composition. Paper presented
at the ESL Speaker Series, English Department, Purdue University, West Lafayette, IN.
NON-REFEREED
LOCAL
* Ene, E. (2017, November). Let’s chat! Best practices in using electronic feedback. Sabbatical talk in the SLA
Talks! series, School of Liberal Arts, IUPUI.
SERVICE IN RANK:
UNIVERSITY SERVICE
DEPARTMENT
* Director of the English for Academic Purposes
Program / Chair of the EAP Coordinating Committee

Supervisor of all academic
and administrative aspects of
the English for Academic
Purposes Program, IUPUI
-Includes the ESL Tutoring
Center founded in 2016

Since 2009

* Program Directors Committee
(Advisory body to department chair)

Member, representative of
the EAP and TESOL
Programs

Since 2009

* Peer Review of Teaching Task Force

Chair

2020

* Senior Lecturer Promotion Committee for
Mary Ann Cohen

Member

2019

* Senior Lecturer External Committee Member for
Lingma Acheson, Computer Sciences

Member

2019

* Primary Review Committee, Marilee
Brooks Gillies, Assist. Prof., Director of
The University Writing Center

Member

Since 2015

* Director of the MA in TESOL & TESOL Graduate
Certificate Program

Since 2018
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* MA in TESOL Program Proposal Committee

Member

2015-2017

* Linguistics Concentration Advisory Committee

Member

Since 2009

* TESOL and Applied Linguistics Network (TALN)
Executive Committee

Member

Since 2015

* Faculty Annual Review Committee

Member

2010-2011, 2015
2017-2021

* # SLA Diversity & Inclusion Committee

Co-chair/Chair

2019-20/2021

* # DEI Strategic Planning Committee

Co-chair

2020-2021

* SLA Graduate Program Directors

Member

Since Fall 2018

* SLA Internationalization Vision Statement
Committee

Member, co-writer

2015-2016

* # DEI Strategic Planning Leads Group

Member, SLA representative

2020-2021

* Global Civic Literacy Project

Member

2019-2020

* International Reps Committee, OIA

Member

Since 2017

* Placement Testing Advisory Committee

Member

Since 2011

* International Enrollment Advisory Committee, IUPUI

Member

2011-2019

* Gateway Advisors Committee

Member

2011-2016

* IUPUI International Festival

Participant, Co-organizer of
EAP, TESOL, and
Intercultural Community
booth and
Events
Presenter

Since 2011

* IUPUI Mentoring Academy

Member

2015-2016

American Council on Education (ACE)
Internationalization Laboratory subcommittee on
Curriculum Internationalization

Member

2012-2014

Chair-elect, chair, past chair,
Second Language Writing
Interest Section

2021-2024

SCHOOL

CAMPUS

* International Student Orientation,
Office of International Affairs

Since 2009

UNIVERSITY

PROFESSIONAL SERVICE:
* TESOL (International Organization for Teachers of
English to Speakers of Other Languages)
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* TESOL (International Organization for Teachers of
English to Speakers of Other Languages)

Member-at-large, Second
Language Writing Interest
Section

2018-2021

Judge, Distinguished
Research Award

2014

Search committee member
for editor of the TESOL
Journal (practitioneroriented journal of the
international TESOL
organization)

2013

Professional Development
Committee Member

2009 – 2012

Pre-convention Institutes and
convention proposal
reviewer for special interest
groups on bilingual
education, computer-assisted
language learning, nonnative English-speaking
teachers

Since 2009

* AAC&U Conference on Global Learning Planning
Committee

Member

2021

* International Journal of Applied Linguistics

Reviewer

Since 2019

* Modern Language Journal

Reviewer

Since 2016

* Writing and Pedagogy

Reviewer

Since 2016

* Journal of Educational Psychology

Reviewer

Since 2015

* System

Reviewer

Since 2014

* Journal of Second Language Writing

Reviewer

Since 2014

* Applied Linguistics Journal, Oxford University Press

Reviewer

Since 2013

* Asian Journal of English Language Teaching

Reviewer

Since 2013

* International Journal of English Language and
Culture

Reviewer

Since 2013

* Lucian Blaga University, Sibiu, Romania

Reviewer for British,
American and Canadian
Studies Journal, ISSN 18411489; ISSN 1841-964X
(Online).

Since 2010
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NATIONAL
* Review committee of the Applied Linguistics
Department at the University of Massachusetts, Boston

External reviewer

2019

* External reviewer for C. McMartin-Miller’s
promotion, Assistant Prof., Northeastern University,
Boston

External reviewer

2016

* Unit Diversity Strategic Plan Leads Committee

Member

2021

* Public and Engaged Scholarship Review Committee,
IUPUI

Member and Judge

2020

* # Chancellor’s Award for Multicultural Teaching,
IUPUI

Judge

2020

* World 101 Global Literacy Community of Practice

Member

2019-2020

* Learning Community of Practice on Intercultural
Learning, IUPUI

Co-chair

2015-

* Plater Medallion for Engaged Learning Award

Judge

2019

* TESOL Forum

Organizer

Since 2018

LOCAL/CAMPUS

GRANTS/FELLOWSHIPS IN SERVICE:
Title
Granting Agency

Role

Amount

Date

* # IUPUI, the Next Fifty Years:
Promoting Equity Mindedness through
Curricular Transformation and Faculty
Development

Welcoming
Campus
Innovation Fund,
IUPUI

Collaborator
/Co-I
(PIs G. Gibau
& J.T.Springer)

$63,950 total
($25,000 from
campus + unit
matches)

201819

* Travel/Professional Development Grant
for AAC&U

Gateway
Program, IUPUI

PI

$1000

2018

* Travel/Professional Development Grant
for AAC&U

Office of
International
Affairs
Office of
International
Affairs

PI

$500

2018

PI

$1000

2017

Office of
Academic
Affairs

Co-I

$10,000 for the
School of
Liberal Arts +
School match

201517

* Travel/Professional Development Grant
for AIEA (Association of International
Education Administrators)
* IUPUI Mentoring Academy/SLA
Mentoring Committee Proposal funded
PACES: Promoting Advancement through
a Culture of Encouragement & Support
(with Goff, P., Rebein, R., Sheeler, K., Upton,
T., & Wilson, J.)
http://hdl.handle.net/1805/14009
https://doi.org/10.7912/C2ND1V
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PRESENTATIONS – SERVICE:

Presentations in rank are marked with an *; those as a mentor with a dagger †; and those DEI-related with a #.
Candidate’s name is in bold when there are co-authors/presenters.

REFEREED
LOCAL

* Schuster, K. (organizer), Ene, E., Bozeman, L., & Moreno Madrian, M.J. (2021, May 25). Study abode:
World101 brings international education to your living room. Panel at the Career Development
Professionals of Indiana.
* # Ene, E., & Acheson, L. (2019, April). Three years in review: The story of a faculty-led Community of
Practice and why it works. Poster presented at the IUPUI Welcoming Campus Conference part of the
Chancellor’s signature Welcoming Campus Initiative.
Ene, E., & Bumbalough, L. (2013, April). An overview of the English for Academic Purposes Program at
IUPUI. JACADA conference for academic advisors, IUPUI.
Ene, E. (2011, October). Enhancing international student preparedness, enrollment and retention at IUPUI
through online English for Academic Purposes coursework. Paper presented at the Curriculum
Enhancement Grant Symposium 2011, Center for Teaching and Learning, IUPUI.
Ene, E. (2011, April). Doing it right from the start: Needs assessment as a fundamental pedagogical tool. Paper
presented at the E. C. Moore Symposium on Excellence in Teaching, IUPUI.
NATIONAL
* Ene, E., & Acheson, L. (2019, October). Successes and challenges in assessing the impact of a faculty-led
community of practice. Paper presented at the Assessment Institute, IUPUI.
Ene, E. (2014, October). What works in online ESL composition and university internationalization. Paper
presented at the Online Learning Consortium on (formerly known as Sloan Consortium), Lake Buena
Vista, Florida.
INTERNATIONAL
* Ene, E. (2021, March). The new normal: Adapting ESL programs to meet university priorities. Paper
presented on the Program Administration/Higher Education Interest Section Inter-session, TESOL.
Panel organized by Brad Teague, Maria Ammar, & Pamela Smart-Smith, virtual.
* # Ene, E. (2018, October). International student engagement and communities of practice. Poster presented
at the AAC&U conference on global learning, Seattle, WA.
* Ene, E. (2018, March). Reasons and strategies for developing an EAP tutoring service. Paper presented at
the international convention of Teachers of English for Speakers of Other Languages (TESOL),
Chicago, Illinois.
* Ene, E., Gentry, P., & Latz, G. (2017, February). SIOs and faculty unite to enhance global teaching and
learning through communities of practice. Presented at the AIEA (Association of International
Education Administrators), Washington, D.C.
Ene, E. (2014, October). What works in online ESL composition and university internationalization. Paper
presented at the Online Learning Consortium on (former Sloan Consortium), Lake Buena Vista, FL.
Ene, E., & Upton, T. (2011, March). Guide to a successful first year in EAP program administration. Paper
presented at TESOL 2011, New Orleans, LA.
INVITED
LOCAL
* Ene, E. with Fulton, C., Elliott, R., & Frame, A. (2020, June). Connecting with and engaging international
students in successful online learning. Lead presenter on webinar organized by the Center for
Teaching and Learning, IUPUI.
* # Connor, U., & Ene, E. (2019, January). Intercultural communication: Breaking down barriers.
Presentation at the Indiana University School of Dentistry Diversity Lecture Series.
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* Ene, E. Since 2009. An overview of the English for Academic Purposes Program – Courses and tests.
International Student Orientation. IUPUI. (some co-presented with the EAP Associate Director).
* # Ene, E., & Maxson, B. (2018, April). International student engagement at IUPUI: Data from the ISB.
Presented at the International Representatives Meeting, Office of International Affairs, IUPUI.
* # Ene, E., & Gentry, P. (2016, October). Intercultural engagement. Presented at the William M. Plater
Institute on the Future of Learning: Educating for a Global Community, IUPUI.
* # Ene, E., & Gentry, P. (2016, September). International student experiences at IUPUI. Presented at the
IUPUI Gateway to Graduation Retreat, IUPUI.
* # Ene, E., & Varma-Nelson, P. (2016, August). Teaching across cultures. Presented at the IUPUI Graduate
Student Orientation, Center for Teaching and Learning, IUPUI.
Ene, E., & Beck, C. (2012, January). Learning strategies for international students. Presented at the
International Student Development Program, Office of International Affairs, IUPUI.
Ene, E. (2011, November). Strategies for working effectively with international students. Panelist at the School
of Engineering and Technology, IUPUI (with faculty and staff from the Office of International Affairs
and School of Engineering and Technology).
INTERNATIONAL
* Staples, S. (host), Tardy, C (host), Ene, E. Ferris, D., Cox, M., Shuck, G. (2020, June). Advocating for L2
writers in the COVID-19 era: Administrative strategies. Symposium on Second Language Writing
webinar.
Ene, E. (2010, September). What makes a good research project?: Talk to the experts. Panelist at the Second
Regional Congress on Language Teaching. (with R. Lyster & E. Todeva)
NON-REFEREED
LOCAL
* # Organizer and host of Diversity Talk Nativity, Race, and Identity: Engaging an Equity-Driven Approach to
Supporting International Students, presented by Christina Yao and Chrystal George Mwangi,
sponsored by the Office of International Affairs, the Institute of Engaged Learning, the Division of
Diversity, Equity and Inclusion, and the School of Liberal Arts, IUPUI, May 12, 2021.
* # Ene, E., & Acheson, L. (2019, September). Chair and moderator of the Intercultural Engagement
Symposium, a collaboration between the Gateway Community of Practice on Intercultural Learning in
IUPUI’s Engaged Learning Institute, the Center for Teaching and Learning, and the Office of
International Affairs. Supported by the Welcoming Campus Innovation Fund Grant.
* Ene, E. (2019, September). Panel organizer and moderator of Connor, U., Fatic, J., Dicken, A., Sexton, C.,
Corbit, L. Intercultural competence in the workplace. Panel at the Intercultural Engagement
Symposium, IUPUI.
* Ene, E. (2019, January). Organizer of the Intercultural engagement workshop with Charles Calahan,
Internationalization expert from The Center for Teaching Excellence at Purdue University. Grants
awarded to participants. Supported by the Welcoming Campus Innovation Fund Grant.
* Spring 2018 Gateway workshop, Building a Global Community in the Classroom, organizer, with the
Community of Practice on Intercultural Learning (April 2018). Attended by 70 IUPUI faculty.
* Ene, E. (2017, November). Issues in English for Academic Purposes program administration. Preconference for teachers and administrators from English language programs across Indiana.
INTESOL.
* Ene, E. (2017, October). The EAP Program and Tutoring Center: Resources. Presented at Rev Up Your
Writing, meeting for IUPUI graduate programs organized by the Graduate Office, IUPUI.
* Ene, E., & Acheson, L. (2017, September). Internationalization and the Intercultural Community of
Practice, International Reps Committee, Office of International Affairs, IUPUI.
* # Co-chair/organizer of the Gateway to Graduation Spring 2017 Retreat, Improving your Cultural IQ: Ideas
and Tools for Engaging the International Student Community, organized with the Community of
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Practice on Intercultural Learning (Guest speaker: Hans de Witt, Boston College). May 2017.
Attended by 70 IUPUI faculty.
* Organizer of panel on “TESOL Career Paths” (2020, March, 2019, March & 2016, April) and “How linguistics
and TESOL blew my mind and changed my life (2020, March). English Week, Department of English,
IUPUI.
PUBLICATIONS:
RESEARCH

Publications in rank are marked with an *; those as a mentor with a dagger †.
Candidate’s name is in bold when there are co-authors

REFEREED
* Ene, E., & Yao, J. (accepted). How does that make you feel: Students’ affective engagement with feedback.
Language Teaching Research Quarterly, special issue edited by Icy Lee and Hassan Mohebbi.
* Allen, M., Ene, E., & McIntosh, K. (Eds.) (in press). Internationalization at Home: Second Language
Perspectives on Developing Language and Cultural Exchange Programs in Higher Education. Ann
Arbor, MI: University of Michigan Press.
* Allen, M., Ene, E., & McIntosh, K. (in press). Internationalizing at home through language and cultural
exchange. In Allen, M., Ene, E., & McIntosh, K. (Eds.) (2021). Internationalization at Home: Second
Language Perspectives on Developing Language and Cultural Exchange Programs in Higher
Education. Ann Arbor, MI: University of Michigan Press.
* Ene, E., & Cohen, M.A. (in press). Internationalized writing by design. In Allen, M., Ene, E., & McIntosh,
K. (Eds.) (2021). Internationalization at Home: Second Language Perspectives on Developing
Language and Cultural Exchange Programs in Higher Education. Ann Arbor: University of Michigan
Press.
* Ene, E., & Upton, T. (2018). Synchronous and asynchronous teacher electronic feedback and learner uptake
in ESL composition. Journal of Second Language Writing, 41, 1-13.
https://doi.org/10.1016/j.jslw.2018.05.005
* † Ene, E., & Kosobucki, V. (2016). Rubrics and corrective feedback in ESL writing: A longitudinal case
study of an L2 writer. Assessing Writing, 30, 3-20. (special issue Innovation in rubric use: Exploring
different dimensions, edited by Martin East and Sarah Cushing Weigle)
http://dx.doi.org/10.1016/j.asw.2016.06.003
* Ene, E., & Orlando, H. (2015). Integrating service learning in EAP programs: Building the village that it
takes. In Perren, J., & Wurr, A. (Eds.), Learning the Language of Global Citizenship: Strengthening
Service-Learning in TESOL (pp. 112-139). Common Ground: Champaign, IL.
Ene, E., & Upton, T. (2014). Learner uptake of teacher electronic feedback in ESL composition. System, 46,
80-95. http://dx.doi.org/10.1016/j.system.2014.07.011
Ene, E. (2014). Understanding the EAP writing and online learning needs of Chinese university students: A
multiple-method needs assessment case study. Asian Journal of English Language Teaching, 24, 231250.
Ene, E. (2013). Laying the ground for online ESL composition courses and university internationalization: The
case of a U.S.-China partnership. In J. Aitken (Ed.), Cases on communication technology for second
language acquisition and learning (pp. 387-411). Hershey, PA: IGI Global, Inc. Publishing.
Ene, E., & Mitrea, A. (2013). EFL writing teacher training, beliefs, and practices in Romania: A tale of
adaptation. European Journal of Applied Linguistics and TEFL, 4, 117-137.
Ene, E. (2008). Developmental stages in advanced SLA: A corpus-based analysis of academic writing by ESL
graduate students. ITL International Journal of Applied Linguistics, 156, 53-86.
Ene, E., Goertler, S.E., & McBride, K. (2005). Teacher participation styles in FL chats and their effect on
student behavior. CALICO, 22 (3), 603-634.
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TEACHING
REFEREED
* † Ene, E., & Sparks, S. (2020). EFL writing in Romania: Reflections on present and future. In Andron, D. R.,
& Gruber, G. (Eds.), Education Beyond Crisis: Challenges and Directions in a Multicultural World
(pp. 217-230). Best selected papers from ISATT 2019. Inaugural volume of ISATT Conference Series
(ISAC), Vol. 1, Brill Sense, the Netherlands. Paperback ISBN: 978-90-04-43202-4, E-ISBN: 978-9004-43204-8.
* Ene, E., McIntosh, K., & Connor, U. (2019). Using Intercultural Rhetoric to examine translingual practices
in graduate students’ L2 writing. Journal of Second Language Writing, 45, 105-110.
https://doi.org/10.1016/j.jslw.2019.100664
* Connor, U., & Ene, E. (2019). Does everyone write the five-paragraph essay? In Caplan, N.A. & Johns,
A.M. (eds.). Changing Practices for the L2 Writing Classroom: Moving Beyond the Five-Paragraph
Essay (pp. 41-63). Ann Arbor, MI: University of Michigan Press. (UMP bestseller 2019)
* Ene, E., & Hryniuk, K. (2018). Worlds apart but in the same boat: How macro-level policy influences EFL
writing pedagogy in China, Mexico, and Poland. In Ruecker, T., & Crusan, D. (Eds.), The Politics of
English Second Language Writing Assessment in Global Contexts (pp. 15-28). Routledge.
* Connor, U., Ene, E., & Traversa, A. (2016). Intercultural Rhetoric. In Hyland, K., & Shaw, P. (Eds.)
Handbook of English for Academic Purposes (pp. 270-282). Routledge.
†
Ene, E., & Riddlebarger, C. (2015). Intensive reflection in teacher training: What is it good for? Journal of
Academic Writing, 5(1), 157-168.
Ene, E., & Connor, U. (2014). Technological applications for language teaching. ICT and equipment use in
teaching & learning foreign languages. National Foreign Languages 2020 Project, Hanoi, Vietnam.
Journal of Foreign Languages Studies, Vol. 39/2014, ISSN 1859-2503, Hanoi University, 2014, pp.
112-117.
Ene, E. (2012). A CALL integrated reading comprehension activity. In R.R.Day (Ed.), New ways in teaching
reading (pp. 117-118). Alexandria, VA: TESOL.
Ene, E. (2008, 2013). “A Story of Your Own (a series of lessons for college level ELLs),” Online Publication
at TESOL Resource Center, https://www.tesol.org/connect/tesol-resource-center/search-details/lessonplans/2013/08/23/a-story-of-your-own ).
Ene, E. (2008, 2013). “How to write an email message to an instructor (a series of lessons for college level
ELLs),” Online Publication at TESOL Resource Center, (https://www.tesol.org/connect/tesolresource-center/search-details/lesson-plans/2013/08/23/how-to-write-an-email-message-to-aninstructor).
Ene, E. (2008, 2013). “You know you’re a good/bad writer if … (a series of teaching tips for writing
instructors),” Online Publication at TESOL Resource Center, (https://www.tesol.org/connect/tesolresource-center/search-details/teaching-tips/2013/08/22/you-know-you-are-a-good-bad-writer-if- ).
Ene, E. (2008). “Criteria for activity evaluation … (a series of teaching tips for writing instructors),” Online
Publication at TESOL Resource Center (link inactive).
Vickers, C. & Ene, E. (2006). Promoting grammatical accuracy through learner autonomy in advanced ESL
courses. English Language Teaching Journal, 60(2), 109-116.
Ene, E., Ellis, E., & Smith, M. (2004). A Student’s Guide to First-Year Composition (25th ed.). Plymouth, MI:
Hayden McNeil.
Sharp, L.M., Brobbel, A., & Ene, E. (2003). A Student’s Guide to First-Year Composition (24th ed.). Boston,
MA: Pearson Custom Publishing.
SERVICE
REFEREED
* Ene, E., & Sadri, R. (2021). Developing an ESL tutoring center and expanding operations online. The
TESOL Program Administration Interest Section Newsletter.
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http://newsmanager.commpartners.com/tesolpais/issues/2021-0226/2.html?fbclid=IwAR0zsae9m3pfISTtJGVKUz2zAF1Eia11CBzA45iLnv8qzL7KUpx4V8tnRDE
* Ene, E. (2021). Setting the stage for intercultural engagement through professional development. The TESOL
Intercultural Communication Interest Section Newsletter.
http://newsmanager.commpartners.com/tesolicis/issues/2021-03-11/2.html
* Ene, E. (2020). Review of Feedback in Second Language Writing: Contexts and Issues Edited by Ken
Hyland and Fiona Hyland (2nd edition). System, 89. https://doi.org/10.1016/j.system.2020.102210
Ene, E. (2013). Technology and Language for Specific Purposes. Encyclopedia of Applied Linguistics. (Vol. 9,
pp. 5760 - 5773). Wiley-Blackwell Publishing, Malden, MA.
Ene, E. (2013). Language for Specific Purposes in Eastern Europe. Encyclopedia of Applied Linguistics. (Vol.
5, pp. 3134 - 3141). Wiley-Blackwell Publishing, Malden, MA.
Ene, E. (2000). Teaching English to native-English-speaking students: Negotiating power in the classroom.
The Newsletter of the Nonnative English Speakers in TESOL Caucus 2 (2), 7-10.
NON-REFEREED
Faculty Resource Guide about International Students and Intercultural Teaching/Learning, 2016, with
Intercultural Community of Practice members LouAnna Eichrodt, Kelley School of Business, Emily
Gaffney, Kelley School of Business, Sandra Lemons, Office of International Affairs, Bronwen Maxson,
University Library, Je’Nobia Smith, School of Liberal Arts. Distributed at Gateway Retreat, available
to 100 faculty and staff members via IU Box.
MEDIA
* Estela Ene Profile: Curriculum Internationalization in Action at IUPUI (2020).
https://international.iupui.edu/global-learning/curriculum-internationalization/profiles-inaction/ene.html
* Indiana University Office of Online Education: Resources > Presenting the research. (2020). Multiple
articles by Ene, E. on teaching with technology are listed. https://ooe.iu.edu/resources/research.html
* Acknowledgement of the 21st Century Skills program for which I was Academic Director. (2019).
Celebrating 50 Years of the English Language Fellow Program, Newsletter of the U.S. Department of
State English Language Fellow Program. https://mailchi.mp/84b81419399b/fall2019newsletter2457821?e=c2f617a206
* Faculty fellow profile, International Center for Intercultural Communication,
https://liberalarts.iupui.edu/icic/pages/about-us/faculty-staff-collaborations-partnerships.php#rtab3
* Best seller announcement about the book about the five-paragraph essay, in which I have a co-authored
chapter. (2019).
https://www.facebook.com/UMPressELT/photos/a.687156834821171/1192003701003146/?type=3&t
heater
* # Featured event/summary of workshop. (2019). Breaking Intercultural Barriers, IU School of Dentistry –
Office of Faculty Affairs Newsletter, 7(2), p.5.
* ”I didn’t leave Romania because I was doing badly…” Interview in Capital Cultural (March 24, 2019).
https://capitalcultural.ro/en/i-did-not-leave-romania-because-i-was-doing-badly-i-didnt-have-toescape-the-communists-nor-poverty/
* Interview in Fischer, K. (2016). Colleges help the faculty adapt teaching for foreign students. The Chronicle
of Higher Education. May 5.
REVIEWS IN RANK
* Reviewer of “Chapter 15: Methodological considerations in the analysis of synchronous and asynchronous
written corrective feedback” in Research Methods in the Study of L2 Writing Processes, Rosa
Manchon & Julio Roca de Larios (Eds.) John Benjamins. May 2021.
* Reviewer of the article Self-mention in science communication associated with COVID-19 research: A
comparison of computer-mediated communicative practices in the United Kingdom and USA for the
American, British and Canadian Studies Journal, February 2021.
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* Reviewer of doctoral thesis, Ideology through Intertextuality, Discipline of English (Linguistics), Faculty of
English Studies National University of Modern Languages (NUML), Islamabad (Pakistan) (approx.
300 pages), December 2020.
* Reviewer of EFL students’ perception and uptake of teacher electronic feedback for System, October 2020.
* Reviewer of book proposal on Service Learning in TESOL for the University of Michigan Press, May 2020.
* Reviewer of the revised submission of Linguistic features of formative feedback on ESL argumentative
writing: Comparing pre-service and experienced teachers for the International Journal of Applied
Linguistics, May 2020.
* Reviewer of the article submission Investigating the effectiveness of computer-mediated feedback in EFL
writing for the Journal of Second Language Writing, April 2020.
* Reviewer of the book proposal for Teaching Business English in the 21st Century, Taylor & Francis, July
2020.
* Reviewer of the doctoral thesis Improving Business Communication Skills Through Pragmatics
for the Discipline of English (Linguistics), Faculty of English Studies National University of Modern
Languages (NUML), Islamabad (Pakistan) (approx.300 pages), April 2020.
* Reviewer of Linguistic features of formative feedback on ESL argumentative writing: Comparing pre-service
and experienced teachers for the International Journal of Applied Linguistics, September 2019.
* Book proposal reviewer of Reconciling translingualism and second language writing, Silva, T., & Wang, Z.
(Eds.), Routledge, August 2019.
* Reviewer of conference proposals, American Association of Applied Linguistics, August 2019.
* Reviewer of conference proposals, Symposium on Second Language Writing, January 2019.
* Award nominations reviewer, the Plater Medallion for Civic Engagement, Center for Service and Learning,
IUPUI, March 2019.
* Reviewer of conference proposals, Symposium on Second Language Writing, February 2019.
* Reviewer of award submissions, English Department Graduate Student Writing Awards, IUPUI, March
2019.
* Reviewer of two chapters in Second Language Writing instruction in global contexts: English language
teacher preparation and development, Lisya Seloni & Sarah Henderson Lee (Eds.), May 2018.
* Reviewer of book proposal, Aspects of language development in an Intensive English Program, Taylor and
Francis. November 2016.
* Reviewer of article submission, Native language interference during second language acquisition: a large‐
scale learner corpus analysis. Invited by the Modern Language Journal. December 2015.
* Reviewer of article submission, Evaluating ELT Multimedia Courseware from the Cognitive Theory of
Multimedia Learning Perspective. Invited by System. October 2015.

May 25, 2021
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Research Load, Expectations, Goals
Research Load and Expectations
I hold an appointment as Associate Professor of English while also serving as Director of the English for
Academic Purposes (EAP) Program (since 2009) and Director of the TESOL MA Program and TESOL
Graduate Certificate (since 2018). I have maintained a sustained research agenda in my field of applied
linguistics and TESOL, focusing on the areas of second language writing and second language
pedagogy. The dissemination of my research occurs through publications, refereed national/international
conference presentations, and invited presentations. My research activities reflect and inform my
teaching, service, and administrative roles, creating a balanced case for promotion to the rank of full
professor.
Research Goals
In accord with my field’s priorities and the balanced nature of my work, my research both stems
organically from and informs my classroom practice, program development, and service. My research
investigates High Impact Practices (or HIPs) in ESL/EAP and multicultural classes. I focus on
innovative approaches such as electronic feedback, service-learning, and internationalization-at-home. I
apply a variety of research methods and approaches from applied linguistics, including quantitative and
qualitative methods of data collection and analysis, action research, and corpus linguistics. My goal is to
contribute knowledge to my field of study in order to better understand the students we serve, how to
best teach them in our classes and programs, and how to tend to their learning by taking into account
their cultural identities.
As a researcher, I consider the question of how ESL/EAP/multilingual students, sometimes in
interaction with their communities and domestic peers, can be best engaged in their learning experience
in a way that supports them not only as language learners but as whole, cultural beings. Based on
research I have engaged in, service learning and internationalized courses provide an answer. In Ene and
Orlando (2015), we showed that service learning is beneficial to EAP students because it contributes to
their holistic – rather than only linguistic – development from a social and cultural perspective.
Therefore, teachers and program administrators are encouraged to integrate service learning in EAP,
based on our model. In the book I am co-editing with colleagues Matt Allen and Kyle McIntosh (in
press), we show that internationalization at home provides opportunities for intercultural exchange
among domestic and international students, and internationalized first-year writing courses are ideal
sites for such exchanges to occur while developing one’s writing skills (Ene & Cohen, in the same book,
in press).
My research examines the effectiveness of not only certain high-impact pedagogical approaches
(mentioned in the paragraph above), but also specific teaching and learning techniques. Thus, I have
taken on an important research question in my field about what kind of feedback is most effective in
ESL writing classrooms. Providing feedback in ways that engage learners is crucial to their
development. According to Ene and Kosobucki (2016), personalized feedback which guides ESL/EAP
writers towards a solution supports learning, and using such feedback is a best practice that teachers and
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teacher trainers/supervisors should adopt. Especially relevant to the current, technologically-enhanced
conditions in which we teach, Ene and Upton (2018) show that synchronous and asynchronous teacher
electronic feedback promote learning. Based on our findings, we provide recommendations for using
electronic feedback, which is new and challenging for many.
Applications of the research I engage in illuminate ways to improve the learning outcomes of
international students, their domestic peers, and multicultural classes.

Discussion of 3-5 most significant publications
As noted in my Candidate Statement, I have 15 peer reviewed publications in rank (2015-2021). I
discuss the five that focused on the scholarship of teaching in the Teaching section of the e-dossier, and
those on service in the respective file on Service. Here, I discuss the more research-oriented
publications. I include an overview of my scholarship across all three areas in the “Appendix: additional
evidence.”
My research contributes to a better understanding of the needs of multilingual/multicultural students and
the development of teaching practices that serve them.
Three of my co-authored articles examine a specific best practice in TESOL and second language
writing: teacher feedback. The articles show that detailed and personalized feedback helps second
language writers. My co-authors and I make recommendations for the effective use of feedback in
several forms – handwritten, electronic (synchronous and asynchronous), and in tandem with rubrics.
* Ene, E., & Upton, T. (2018). Synchronous and asynchronous teacher electronic feedback and learner
uptake in ESL composition. Journal of Second Language Writing, 41, 1-13.
https://doi.org/10.1016/j.jslw.2018.05.005
Abstract: We know little about how teacher feedback and student revisions are influenced when feedback is
given electronically. This study contributes to a better understanding of teacher electronic feedback (TEF) in
second language writing by investigating its effectiveness in face-to-face and online ESL writing classes in
which TEF was offered asynchronously, as Word comments and track changes in electronic drafts, as well as
in synchronous text chats between teachers and students. TEF was extracted from 93 drafts written by 64
students and 93 chats in which they conferenced with their teachers. Students’ perceptions about TEF were
then solicited via a survey. Additionally, the three participating teachers were interviewed about their use of
TEF. Findings show that most TEF was successfully implemented or attempted, and that it was focused on
content. Important conclusions are that TEF is effective, and synchronous TEF effectively reinforces
asynchronous TEF.

This article was published in a top ranked journal and is highly cited (44 times, Google Scholar). The
article has been cited 21 times more than similar articles in the same field (Dimensions, Field Citation
Ratio: https://app.dimensions.ai/details/publication/pub.1104303100). Most articles in JSLW receive
fewer than 5.2 citations in the five years of publication (JSLW, 5 Year Journal Impact Factor, Journal
Citation Reports). The article has consistently been the most downloaded article from the journal
(https://perma.cc/BVT7-EMD3) and is the fifth most-cited article since 2018 from JSLW
(https://perma.cc/9CVF-CHQX). This article has been downloaded 321 times from IUPUI
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ScholarWorks – placing it in the 90th percentile by downloads among 13,000 IUPUI articles (20152020). 1
The topic of this article is current and important due to the ubiquity of both feedback and technology in
the classroom not only in the U.S. but globally. The 2018 study builds upon a previous publication from
2014, where we analyzed the kinds of feedback teachers gave on ESL composition papers via Word
comments and how students implemented the teachers’ feedback. We have a third study of electronic
teacher feedback under review with a highly ranked journal in TESOL and applied linguistics. The data
for this series of studies came from a computer-searchable database – or corpus – of EAP writing and
teacher feedback I established at IUPUI in 2010. The study both addressed important questions about
the use of electronic feedback in ESL/EAP (composition) classes and uses an innovative methodology.
The topic, methodology, and findings of this article have generated high interest in my research
community, as shown by the metrics presented above.
* † Ene, E., & Kosobucki, V. (2016). Rubrics and corrective feedback in ESL writing: A longitudinal
case study of an L2 writer. Assessing Writing, 30, 3-20. (special issue Innovation in rubric use:
Exploring different dimensions, edited by Martin East and Sarah Cushing Weigle)
http://dx.doi.org/10.1016/j.asw.2016.06.003
Abstract: In teaching and assessing L2 writing, the ideal combination of Corrective Feedback (CF) and
rubric use is yet to be determined. When rubrics are used with multiple drafts and assignments, teachers may wonder
if other forms of CF are still necessary or useful. This longitudinal case study follows a learner’s progress over the
course of one year in order to explore the relationship between CF and rubrics as complementary parts of a
repertoire of pedagogical instruments that together support students’ development as language learners and writers.
The study takes place in a context where rubrics are institutionally mandated and additional CF is optional. This
classroom-based, teacher-led, action-research study ﬁnds that, when institutions require the use of form-focused CF
and rubrics, it is possible that they discourage teacher written comments, thus depriving the student of personalized
feedback. The learner improved her accuracy after receiving both form-focused CF and rubrics, but she valued
marginal and end comments more, although she received these sparingly. It appears that institutionally mandated
rubrics have some limiting effects on addressing aspects of writing other than form and can leave learners
unsatisﬁed. We recommend supplementing rubrics with individualized comments when responding to and assessing
L2 writing.

This article was published in a top ranked journal and is highly cited (41 times, Google Scholar). The
article has received eight times more citations than similar works from the field (Dimensions, Field
Citation Ratio: https://badge.dimensions.ai/details/id/pub.1017737701 ). Most articles in Assessing
Writing receive fewer than 3 citations in five years (5-Year Journal Impact Factor, 2.7; Journal Citation
Reports). The article has been downloaded 6,609 times from IUPUI ScholarWorks--the seventh most
downloaded item from 976 works authored by School of Liberal Arts faculty (2010 to the present) and
the fifth most downloaded article (2015 to the present) from over 13,000 works authored by IUPUI
faculty (https://scholarworks.iupui.edu/handle/1805/3272/most-popular/item).
This action-research study details the benefits of complementing rubrics with personalized feedback,
providing a model for teachers, supervisors, and ESL/EAP curriculum designers.

1

Metrics in this document provided upon request by J. Odell, Scholarly Communication Librarian, IUPUI
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* Ene, E., & Yao, J. (accepted). How does that make you feel: Student engagement with feedback.
Language Teaching Research Quarterly, special issue edited by Icy Lee and Hassan Mohebbi.
Abstract: Understanding how students engage with written feedback (WF) on L2 writing is crucial. Given the
mediating role of learner perceptions and beliefs about WF (including in relation to teacher behavior and
perceived persona), our research explores learner perceptions and engagement with WF in a university context.
Furthermore, because it has been shown that learners relate differently to native and non-native English
speaking teachers, who themselves relate differently to WF, we investigate whether Chinese students engage
differently with WF given by a Chinese English teacher (CET) and a native English-speaking English teacher
(NET). Ninety-nine Chinese students, undergraduates at an East China university, participated in the study.
They received anonymous feedback from three NETs and three CTEs, and then completed a survey about their
feelings and reactions regarding the feedback received. Our results indicate that student writers expect to
receive feedback that is detailed without overwhelming with corrections. When the WF provided in this study
met these requirements, it stirred positive feelings in the students. More and more detailed WF was associated
with feeling “moved,” “touched,” and “motivated,” and seemed to encourage the students to follow up with
revisions and other actions. In all the aspects investigated, the NETs’ WF and approach was appreciated more
positively than the Chinese teachers’. The latter provided less WF which was also more unclear and included a
higher proportion of WCF. We propose recommendations for increasing engagement between teachers and
students around feedback as a way to increase students engagement with feedback.

Situated in an English as a Foreign Language (EFL) context, this article widens the scope of my research
by examining the question of what is engaging feedback for EFL learners. The findings help understand
how English language learners might differ across contexts and how teaching strategies might need to
be adapted according to the students’ perceptions.
* Ene, E., & Orlando, H. (2015). Integrating service learning in EAP programs: Building the village that
it takes. In Perren, J., & Wurr, A. (Eds.), Learning the Language of Global Citizenship:
Strengthening Service-Learning in TESOL (pp. 112-139). Common Ground: Champaign, IL.
Abstract: Integrating Service-Learning (SL) into an English for Academic Purposes (EAP) curriculum is a
wonderful yet daunting idea. The literature commends SL for enabling EAP students to: (1) become interculturally
competent by learning language in meaningful service contexts; (2) develop social awareness by connecting newly
learned skills with social issues; (3) connect more closely with their schools and community; (4) be empowered with
a sense of civic responsibility; and (5) realize the academic benefits of serving the community. Successful
implementation of SL in ESL/EAP courses involves instructors seeking out campus administrative capacities and
community partners. This chapter highlights the synergies required to support the successful integration of SL and
EAP, and offers a model for how to create such synergies at other institutions. The authors – an EAP Program
director and a teacher/course coordinator – describe their path from believing in the value of SL to implementation
and assessment of student outcomes.

This book chapter demonstrates why service learning is worth integrating into EAP and provides a
model for how to do it. We show that students develop holistically – not only linguistically – when they
engage in authentic experiences to which they can contribute. We also demonstrate that intermediatelevel learners of English can participate meaningfully in service. This is a novel finding which can help
EAP professionals employ service learning to reduce the isolation of international students, which is a
problem on U.S. campuses.
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* Allen, M., Ene, E., & McIntosh, K. (Eds.) (in press). Internationalization at Home: Second Language
Perspectives on Developing Language and Cultural Exchange Programs in Higher Education.
Ann Arbor, MI: University of Michigan Press.
* Allen, M., Ene, E., & McIntosh, K. (in press). Internationalizing at home through language and
cultural exchange. In Allen, M., Ene, E., & McIntosh, K. (Eds.) (2021). Internationalization at
Home: Second Language Perspectives on Developing Language and Cultural Exchange
Programs in Higher Education. Ann Arbor, MI: University of Michigan Press.
* Ene, E., & Cohen, M.A. (in press). Internationalized writing by design. In Allen, M., Ene, E., &
McIntosh, K. (Eds.) (2021). Internationalization at Home: Second Language Perspectives on
Developing Language and Cultural Exchange Programs in Higher Education. Ann Arbor:
University of Michigan Press.
The co-edited book and collaborative chapters included in it highlight the central role that ESL/EAP
programs and international students play in the internationalization of higher education. We argue that
internationalization at home benefits all students by engaging them cross-culturally. To explore this
hypothesis, my chapter co-author M.A. Cohen and I conducted a qualitative research study in an
internationalized, multicultural first-year writing course made up of international and domestic U.S.
students. The study shows that students from both groups engage and develop their cultural competence
when the curriculum is purposely designed for this. We illustrate that first-year writing courses are an
ideal site for inter-cultural exchange.

Significance of grants and awards
My grant writing efforts in the area of research have focused primarily on sustaining and disseminating
my research. I secured mostly competitive internal grants that supported my active research agenda by
providing me with research mentorship and time reallocation for research, funds for research support,
and funds for conferences. All of these made it possible to continue my research, connect with other
scholars in the field, develop publications and presentations, and represent my institution in the research
arena. I was a PI for the grants that follow.
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Title
* Emergency Equity Fund for Research Award
Professional Development, Feedback, and
Writing around the World

Granting Agency
Vice President for
Research, Indiana
University

Amount
$2400

Dates
2021

Explanation: This award provides funding for research support for projects that were impacted by
faculty having to focus more on teaching and other duties during the COVID-19 pandemic.
* Turner-Davis Boundary Crossing Grant for
interdisciplinary research on feedback, online
teaching and writing

English Department

$1500

2018

Explanation: This award recognizes interdisciplinary research conducted in the English Department.
The funds supported my travel to the Symposium on Second Language Writing at Arizona State
University and the Writing Research without Borders conference at Purdue University in fall 2018. I
gave three presentations about electronic feedback, two of them with my collaborator T. Upton with
whom I published on this topic.
* Overseas Conference to disseminate research
on EFL & ESL writing at international
conferences

Office of the Vice
President for
International Affairs,
Indiana University

$1000

2017

Explanation: I traveled to present about electronic feedback at the Symposium on Second Language
Writing in Bangkok, Thailand.
* Service Learning Assistantship

Center for Service and
$5250 in
2016
Learning, IUPUI
Student Support
Explanation: This award provided funding for two students to conduct supervised research about
service learning in EAP courses. This helped my collaborative research about service learning with H.
Orlando, with whom I published a book chapter in 2015 and have a new article under review. We were
co-PIs on the part of the grant that covered funding for an undergraduate student ($3000), and I was the
only PI on the part of the grant that funded a graduate student ($2250).
*Associate Professor Reassignment for
Research Grant to continue research on ESL
& EFL writing

School of Liberal Arts,
IUPUI

$2000 + course
release

2017

Explanation: This grant provided a time reallocation for research and professional development funds
for travel. I gave four research presentations about electronic feedback in ESL writing classes with my
collaborator and co-author T. Upton at the international TESOL convention (Seattle and Chicago) and
at the American Association for Applied Linguistics (Portland and Chicago).
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Significance and impact of research presentations
As outlined in my CV (p. 11-13) and “Evidence of Scholarly Publications and Presentations” in the
appendix, I have shared my research, both individually and jointly, through 17 refereed presentations at
the most competitive national and international conferences in my field: TESOL, the American
Association of Applied Linguistics (AAAL), the Symposium on Second Language Writing, and the
Computer Assisted Language Instruction Consortium (CALICO). I also gave a peer reviewed, invited
presentation at the Modern Language Association. I was invited to give presentations at the Applied
Linguistics Program at the University of Massachusetts Boston, as well as keynote addresses at the
Indiana TESOL conference (INTESOL) and an international conference in Morocco. At the local and
regional level, I participated in six peer reviewed conference presentations. Conferences have provided
me and my collaborators opportunities to present, both separately and together, research ideas and
findings before and after fully developing publications. All in all, I have shared my research with
hundreds of students, teachers, and researchers through presentations given in rank.
The conference presentations I place in the research area explore High Impact Practices (HIPs) and best
practices for ESL/EAP classrooms, primarily in the area of second language writing. They complement
my scholarship of teaching, which is discussed in a similar document in the Teaching section of my edossier.
On the high-interest topic of feedback in ESL/EAP writing, I have 14 refereed national/international
presentations (of which eight were joint with Prof. T. Upton), one invited and refereed
national/international presentation, one international keynote, one regional keynote, one
national/international invited panel with T. Upton, one invited talk at the University of Massachusetts
Boston, and one sabbatical talk in my own school. My solo invited talks and keynotes went beyond
presenting findings about feedback, into discussing interaction and second language acquisition more
generally.
The topic of service learning was the focus of a national/international refereed and three joint, local,
refereed presentations for which I collaborated with my colleague H. Orlando and TESOL graduate
students who held Service Learning Assistantships in EAP.
I have also given a joint, research-oriented workshop on Intercultural rhetoric: Research methods and
pedagogical applications with my colleague Prof. U. Connor at the Symposium on Second Language
Writing at Arizona State University.
As flagship professional organizations for my field of study, the TESOL and AAAL organizations have
thousands of members globally. Thousands of them come together annually for the TESOL convention
and AAAL conference. The acceptance rate for these is restrictive, ranging between 12% - 25%.
Conferences such as the Computer Assisted Language Instruction Consortium (CALICO), the
Symposium on Second Language Writing, and Writing Research Without Walls serve hundreds of
members at smaller, focused conferences which are similarly competitive. It is always an honor to
present in front of local audiences of students and fellow faculty at my own or other institutions (for
example: the IUPUI Undergraduate Research Conference, the Bringle and Hatcher Service Learning
Showcase under the aegis of IUPUI’s Institute of Engaged Learning, or the School of Liberal Arts).
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Documentation of individual contributions to collaborative / interdisciplinary
work
My pattern as a researcher/scholar is that I emerge as a leader in the collaborations I initiate or are
invited into. The collaborative work I participate in creates learning and development opportunities for
students and faculty in the EAP and TESOL Programs, raising not only our profiles as researchers but
also the visibility of our programs, department, and institution.
* Ene, E., & Upton, T. (2018). Synchronous and asynchronous teacher electronic feedback and learner
uptake in ESL composition. Journal of Second Language Writing, 41, 1-13.
https://doi.org/10.1016/j.jslw.2018.05.005
As my co-author acknowledges, I played the lead role in the study from conception to completion. I
began creating a computer-searchable database – aka corpus – of EAP writing and feedback in 2010.
The corpus contains more than 9000 papers written by EAP students. I conceptualized a series of studies
about electronic feedback based on the corpus I built, and I invited my colleague to join. After a first
publication in 2014, my colleague and I continued with the 2018 study, and now we have a third study
under review.
Subject: Acknowledgment of contribution
Date: Wednesday, January 20, 2021 at 3:46:18 PM Eastern Standard Time
From: Upton, Thomas
Hi Estela,
Per your request that I comment on your role in our co-authored article, I very much see you as the lead
author for our 2018 publication:
* Ene, E., & Upton, T. (2018). Synchronous and asynchronous teacher electronic feedback and learner
uptake in ESL composition. Journal of Second Language Writing, 41, 1-13.
hUps://doi.org/10.1016/j.jslw.2018.05.005.
You had a primary role on conceptualizing and focusing the study, collecting the data, analyzing substantial
parts of it, and supervising the RAs who worked with us. Your leadership in seeing this project through
from conceptualization to publication was key for the growing and ongoing impact this piece is having in
our field.
All the best,
Thom
___________________________________
Thomas A. Upton, Ph.D.
Professor of English
Associate Dean for Faculty Affairs
Director, Program for Intensive English (PIE)
Indiana University School of Liberal Arts
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* † Ene, E., & Kosobucki, V. (2016). Rubrics and corrective feedback in ESL writing: A longitudinal
case study of an L2 writer. Assessing Writing, 30, 3-20. (special issue
Innovation in rubric use: Exploring different dimensions, edited by Martin East and Sarah
Cushing Weigle) http://dx.doi.org/10.1016/j.asw.2016.06.003
This study is based on action research my co-author and I conducted in a class she taught. As her
practicum supervisor, I helped her develop her interest into a research study and subsequent paper.
Under my supervision, Ms. Kosobucki collected data from ESL learners in her class in order to explore
the effect of rubrics and teacher feedback on the students’ development as writers. I directed her towards
the relevant literature on the topic, then I guided the design of her data collection and analysis process,
as well as the presentation of findings. After identifying a target journal when Ms. Kosobucki’s term
paper was complete, I supplemented the literature review and drastically reshaped the paper for
publication, completing significant amounts of writing and revisions throughout the review process. I
was also the corresponding author with the journal editors.
From: Ginger Kosobucki <gkosobucki@sbcglobal.net>
Sent: Sunday, May 16, 2021 10:21 PM
To: Ene, Estela <eene@iupui.edu>
Subject: Re: [External] Re: Co-authored article

Hi Estela,
Per your request that I comment on your role in our co-authored article, I consider you the lead
author on our publication. You contributed at least 60% of the work. You had a primary role
guiding the study, overseeing the data collection and analysis, framing the research article, and
composing, contributing, editing and finalizing the writing of the article. The research would
not have been possible without your guidance and expertise.
Warm regards,
Ginger Kosobucki, MA
TESOL Instructor
English Learning Consultant, Immigrant Welcome Center
W: 317-808-2326 C: 317-408-8660 gkosobucki@sbcglobal.net
* Ene, E., & Yao, J. (accepted). How does that make you feel: Students’ affective engagement with
feedback. Language Teaching Research Quarterly, special issue edited by Icy Lee and Hassan
Mohebbi.
During her year as a Visiting Scholar at IUPUI, Jenny (Jia) Yao approached me about co-writing a paper
about Chinese students’ perceptions of and engagement with feedback. I reviewed the data and methods
she had used, then discussed and began a drastic redesign and revision of the study. I pursued the idea of
publishing the paper and identified a target journal. I performed a significant amount of (re)writing with
that journal in mind, as my colleague’s statement acknowledges.

[External] Acknowledgement of contribution 姚佳 <yaojenny@zjut.edu.cn>

Tue 5/11/2021 10 21 PM
To: Ene, Estela <eene@iupui.edu>
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Hi Estela,
I'm writing to confirm our collaboration on writing the article about students' responses to teacher's
written feedback for LTRQ, a publication venue that you identified and pursued as corresponding author. I
greatly appreciate your contribution as the lead author who transformed a mushy first draft into a
publishable manuscript.
Thank you for allowing me to observe your class and offering me guidance on my pilot study when I, as a

visiting scholar at IUPUI, approached you and sought your advice on the study. Though I had conceived the

idea and collected the data, but I was not sure whether the research was good, and whether the statistical
methods and other research methods were valid. Once you started collaborating with me, you provided a
brand new perspective to the study, and based on your advice, I had a first draft written. Then when you
started rewriting the manuscript, followed by persistent revisions, it changed dramatically. As an
experienced researcher with other publications on this topic, it's your research experience and hard work
that makes the manuscript possible to be presented to a publishable forum.
Thank you again for your enlightenment and encouragement, and I hope we'll have the opportunity to
collaborate in the future.
Best wishes,
Jenny
_____________________________________

Jia (Jenny) Yao
Lecturer
Vice Dean for College English Department
School of Foreign Languages
Zhejiang University of Technology
288 Liuhe Road
Hangzhou, Zhejiang (310023)

* Ene, E., & Orlando, H. (2015). Integrating service learning in EAP programs: Building the village that
it takes. In Perren, J., & Wurr, A. (Eds.), Learning the Language of Global Citizenship:
Strengthening Service-Learning in TESOL (pp. 112-139). Common Ground: Champaign, IL.
As described in the chapter, I introduced service learning into the EAP Program through professional
development sessions. After the professional development session on service learning, I continued
mentoring EAP Lecturer Honnor Orlando towards learning more about it and integrating it into a course
she teaches. I also encouraged her to apply for funding for a Service Learning Assistant, which she did,
while I did the same to secure a Service Learning Assistant for my EAP writing course. Ms. Orlando and
I consulted on the re-design of her class around service learning. I conceptualized the research design for
our study by choosing the methods of data collection and analysis. Ms. Orlando implemented the
research procedures in her class and participated in the data analysis and writing tasks. I led the analysis,
writing, submission, and revision process, and also served as corresponding author.
Subject: Re: Acknowledgement of contribution
Date: Monday, January 18, 2021 at 12:21:28 PM Eastern Standard Time
From: Orlando, Honnor L.
Estela:
I am writing to follow up with your note about our collaboration on the 2015 chapter “Integrating service
learning in EAP programs: Building the village that it takes.” I appreciate the leadership and oversight you
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provided in the EAP service learning course and study design, the writing of the chapter, and its
dissemination.
I look forward to continued collaborations.
All the best,
Honnor Orlando

Senior Lecturer
English for Academic Purposes program
Indiana University School of Liberal Arts at IUPUI

* Allen, M., Ene, E., & McIntosh, K. (Eds.) (in press). Internationalization at Home: Second Language
Perspectives on Developing Language and Cultural Exchange Programs in Higher Education.
Ann Arbor, MI: University of Michigan Press.
* Allen, M., Ene, E., & McIntosh, K. (in press). Internationalizing at home through language and
cultural exchange. In Allen, M., Ene, E., & McIntosh, K. (Eds.) (2021). Internationalization at
Home: Second Language Perspectives on Developing Language and Cultural Exchange
Programs in Higher Education. Ann Arbor, MI: University of Michigan Press.
My colleagues Matt Allen (Assistant Director of the Program for Language and Cultural Exchange at
Purdue University) and Kyle McIntosh (Assistant Professor at the University of Tampa) were brought
together by our passion for ESL education and internationalization at home. Our contribution to the
development of our collection is equal, as acknowledged in the book front matter and the co-authored
introductory chapter, as well as in the letter written by Dr. McIntosh about this and other collaborations
with me (the letter is included in full in the Teaching “Appendix: Additional Evidence,” and here I
include only the part about this work).
“More recently, Estela and I co-edited, along with Matthew Allen at Purdue, the forthcoming volume
Internationalization at Home: Second Language Perspectives on Developing Language and Cultural
Exchange Programs in Higher Education. Although Matt and I had begun working on the book proposal
prior to bringing Estela on board, she contributed significantly to reorienting its focus more towards
internationalization-at-home and the role that ESL/EAP programs play in this process. She then
suggested and contacted publishers, including University of Michigan Press which approved the
proposal. She also helped to recruit contributors and courtesy reviewers, and handled most of the
correspondence with the publisher. Estela shared equally in writing the introductory chapter, providing
detailed feedback to contributors, and editing chapters for submission to the publisher. Without her
many valuable contributions, this volume likely would not have made it to press.
Yours truly,
Kyle McIntosh, Ph.D.
Assistant Professor of English and Writing
University of Tampa”

* Ene, E., & Cohen, M.A. (in press). Internationalized writing by design. In Allen, M., Ene, E., &
McIntosh, K. (Eds.) (2021). Internationalization at Home: Second Language Perspectives on
Developing Language and Cultural Exchange Programs in Higher Education. Ann Arbor:
University of Michigan Press.
Teaching multicultural writing courses made up of international and domestic students is something I
have been passionate about since graduate school, when I first taught and did research in such courses. I
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talked about implementing this pedagogy at IUPUI when I interviewed for the job I have now. Working
with a like-minded Senior Lecturer from the Writing Program provided an opportunity to revamp her
syllabus and combine a section of freshman writing for domestic students with one for international
students. Ms. Cohen taught the class, but we co-(re)designed the course syllabus and activities to
capitalize on the international/global element. I updated the research design I had used in the past in a
study cited in the chapter and provided Ms. Cohen the research guidance needed to collect data in her
class. We analyzed the data together and collaborated on revisions, but I produced most of the writing.
Date: Monday, January 18, 2021 at 7:07:44 AM Eastern Standard Time
From: Cohen, Mary Ann D.
To: Ene, Estela
Hi Estela,
I agree with your assessment of our collaboration on “Internationalized Writing by Design.” I appreciate the
opportunity you provided me to implement the internationalized composition course at IUPUI. The
internationalized composition design and the survey design you developed, as well as the other data
collection procedures you designed, were instrumental to the success of the class and research. I can’t begin
to express my appreciation for teaching me how to select data to analyze. You also provided the lead in
structuring, writing, and revising the chapter, and I hope to implement what you have taught me in future
publications.
It was an honor to collaborate with you. Thank you for the opportunity.
Best,
Mary Ann Cohen

Future plans for ongoing program of research
I plan to continue developing my research and its dissemination. In rank, my research has evolved in
scale, focus, and impact. I am in the process of continuing each line of inquiry already initiated, with
manuscripts I already have in preparation or under review. I have submitted new manuscripts of a new,
large, longitudinal study about service learning, co-authored with EAP colleague and Senior Lecturer
Honnor Orlando, and a new manuscript about electronic feedback co-written with my colleague Prof.
Thom Upton. The corpus of electronic feedback and EAP writing, which I established in 2010, is a
treasure trove of data for more future studies and research grant applications. I also have concrete plans
for continued research about feedback in college English courses in China, following up on the recently
accepted article by Ene and Yao. I have taken steps to put together a conference panel about
internationalization at home from which new research will stem. My scholarship of teaching agenda is
similarly active; specific future plans regarding projects in that area are mentioned in the Teaching
section. I am excited about continuing research that is not only innovative but also cultivates
appreciation for the international students’ contributions to higher education and global learning in
general.
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Table 8
Sentence structure errors and CF.
Level

Total # of
sentences

Total # of
sentence
structure errors

% of sentence
structure errors
from total # of
sentences

# of sentence
structure errors
that received CF

# w/o CF

DIR

IND

102
105
108
110
112
Total

13
60
40
82
36
231

2
12
–
3
6
23

15.4%
20%
0%
3.7%
16.6%
9.95%

2
12
–
3
6
23

–
–
–
–
–
–

1
2
–
1
–
4

1
10
–
2
6
19

4.7. Sentence structure
In contrast to word choice errors, sentence structure errors received more IND overall, and at levels 105 and 112 they
received much more or only IND, respectively. All of the sentence structure errors made by our learner were met with CF.
Fatimah’s error rate in the area of sentence structure increased as she transitioned into the intermediate level (105), and
then dropped but remained a bit higher than the error rate at which she started out as a beginner. In this case, the IND
received seems to not have helped much (Table 8).
4.8. Student response to teacher comments
In the second interview, Fatimah explained that, when she receives a paper with CF, she ﬁrst looks at her grade, after which
she begins reading the CF. Remarkably, she stated that if a marginal or end comment is given, she reads that before anything
else: “When I see good comments, I feel good. I feel like my writing has improved. I know it [the rubric and TAGs-focused
CF] is of equal importance, but I read the comments ﬁrst.”
In response to what error category was the most difﬁcult for her to improve, Fatimah stated emphatically:
Wrong Word, or ‘use another word’ is the hardest to ﬁx, because I don’t why this word is wrong, and why I need to
choose another word. When I asked the teacher, sometimes they didn’t give me a clear answer, just ‘it’s wrong. . .we
don’t say it in English. Just change it.’ I feel angry, because I need to know the reason.
Clearly, word choice is an error category that may cause difﬁculty and frustration. Fatimah’s need to know the reason
why her word choice was not always correct was not satisﬁed by the CF she received, suggesting that CF other than that in
the rubrics and TAGs-focused system at the Center was needed and wanted. Speciﬁcally, Fatimah expected more detailed
comments, which she considered as more clear and helpful.
Fatimah shared that she pays attention to the CF she receives and tries to work with it, but she also demonstrated an
interest in prioritizing content: “Sometimes it’s not about plural, agreement . . . I know it. But when I have limited time, I
focus on my idea, not the grammar.” Comments which focused on organization or clarity of ideas were appreciated for their
usefulness. She expressed a desire for greater focus on ideas, and less on grammar, explaining that the rubric weights the
grammar category heavily: “It helps me to make my ideas more clear, to make my conclusion better, and gives me another
way to write my essay, like include story, examples, etc. It is helpful for the future because I know when I go to university
they will focus on ideas more than grammar.”
Fatimah also expressed a desire for greater clarity in teachers’ CF on grammar points. “Sometimes I made a grammar
mistake, and didn’t know what was wrong with the grammar, and they told me ‘Just this. In English, it’s just this.”’ While
the TAGs- and rubric-based assessments may be precise for the teacher, it seems that these left the learner wanting more.
Finally, Fatimah highlighted the positive psychological effect she experienced from comments that went beyond TAGs
and attached prefabricated rubrics. When a comment was positive, Fatimah expressed satisfaction: “I was happy with this
comment because it shows how I improved. I felt encouraged.”
In sum, the interviews with the learner highlighted her perception that additional comments are the most informative,
have clarifying power, and support learner motivation. Meaning and content also emerged as important for the learner,
whereby some teachers’ strictly form-focused feedback, without supplemental comments, tended to address these aspects
of the learner’s writing insufﬁciently.
5. Discussion
The approach to providing CF noted in this study was sensible in a number of ways. First of all, it was appropriately
sequenced based on the learner’s level of proﬁciency. Since beginning level students may not yet have the capability to
self-correct, the teachers’ tendency to give direct feedback (DIR) seems appropriate. As our learner developed, a mixture
of DIR and indirect feedback (IND) was used, and IND emerged at the advanced level. IND requires students to take more
responsibility for their errors (Ferris, 2011; p. 94), and therefore, the more advanced the student is, the greater the expectation
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Teaching Load and Goals
Teaching Load
In my department, the standard teaching load for tenure line faculty with an active research
agenda is five courses per year, or a 2/3 teaching load. My teaching load is reduced due to the
administrative duties I have as Director of the English for Academic Purposes Program and
Director of the MA Program and Graduate Certificate in TESOL. Since I was hired in 2009 until
I was appointed Director of the TESOL MA Program in 2018, my teaching load consisted of
three course per year. When I became Director of the TESOL MA Program, my teaching load
was reduced to two courses per year. Due to course release reductions in the School, starting Fall
2021 my teaching load will increase to four courses per year.
I teach in both the EAP and the TESOL programs. I regularly teach a graduate-level writing
course in EAP (G513 – Academic Writing for Graduate Students), which I have redesigned for
online delivery during the summer. I also teach crosslisted courses in the area of linguistics and
TESOL, such as: Z434/Z523 - TESOL Methods, Z420/520 – Second Language Acquisition,
Z441/541 – English for Specific Purposes and Materials Design, Z370/570 - Second Language
Writing, and Z575 – Language Learning and Technology. At the undergraduate linguistics level,
I have taught Z206 – Introduction to Language Use. I regularly supervise TESOL Practica
(Z545), Internships (Z598), and special topics, directed writing projects, and advanced readings
courses (Z545, T600, W609, and Z690, respectively). Additionally, I am active as a student
mentor, faculty developer, curriculum designer, and researcher of teaching.
Teaching Goals
Across all areas of faculty life, I enact a multicultural teaching philosophy coupled with
principles and best practices promoted by my field of applied linguistics and the Association of
American Colleges and Universities (AAC&U). Thus, I implement High Impact Practices (HIPs)
such as global-mindedness, collaboration, and experiential learning, as well as technological
innovation.
Multicultural Teaching Philosophy
We live in a multicultural, globalized world in which we engage across cultures, locally and
globally, more than ever. As individuals, societies, and educational systems, we share the
responsibility to understand and promote multiculturalism and intercultural competence. My
pedagogy demonstrates to all, and particularly to minority and international students, that
education is meant to empower them by valuing their cultures. As we engage with topics in
language, culture, and education, my students gain respect for diverse worldviews and improved
intercultural competence for the globalized world.
Classroom Teaching
Culture is always in focus in my classes. In my EAP courses, we engage with global social topics
such as freedom, democracy, and gender, in addition to focused analyses of writing norms across

cultures. In linguistics courses, we explore connections between language, culture, society, and
worldviews. We consider the U.S. in global context when we examine world Englishes, social
and ethnic dialects, and language and power in society. My students in TESOL learn and apply
teaching methods that will make them effective teachers of multicultural learners in the U.S. and
abroad. I deliberately focus them on considering the use of teaching methods in sociocultural
context in order to understand what would work and what would not work in various local and
global environments.
I introduce the concept of cultural competence in each one of my courses. I specifically design
units and assignments which aim to raise my student-teachers’ intercultural competence as well
as their ability to similarly guide their students. Assignments I design push the students to apply
their newly acquired knowledge in field research, case studies of language learners,
lesson/curriculum design, and teaching demonstrations. I use materials especially designed to
raise global-mindedness (such as World101), always challenging my students to think about how
their own teaching could be more globally-minded, culture-sensitive, and inclusive. Some
products that resulted from applying this approach to teaching are showcased by the Institute for
Engaged Learning and the Office of International Affairs as models of globally-minded teaching.
As reflected in my peer reviews of teaching and student evaluations, I am a skilled Socratic
dialog leader and user of the flipped design model in the classroom, and I create an environment
in which the students are comfortable to engage and learn collaboratively. In online and hybrid
courses, even during COVID-19, I was able to successfully implement my experience and
expertise in learning with technology to create community in my classes and foster engagement
between myself and the students, the students themselves, and between the students and content
(see Prof. Goering’s peer review of teaching in the “Appendix: Peer evaluations”). I role model a
high level of professionalism as an expert in the topics I teach about, as frequently recognized by
my students in teaching evaluations. I also demonstrate creativity as well as respect for the
students’ identities and needs. For example, in my hybrid-synchronous course on English for
Specific Purposes and Materials Design, I experimented with several formats of online
discussion; this was appreciated by my students in a mid-semester feedback exercise which has
been routine in all of my classes. As a true critical pedagogue, I strive to include student voices
into course design. My observer, Prof. Upton, noted my respectful yet engaging attitude during a
difficult conversation about culture and multicultural teaching in my TESOL Methods class.
Finally, as illustrated here, I pursue excellence in teaching by regularly seeking not only student
feedback but also peer reviews of teaching and professional development opportunities (CV, p.
2-3).
While sharing the most cutting-edge research and technology with my students is incredibly
satisfying, one of the most meaningful aspects of my teaching is receiving student feedback
through teaching evaluations, thank-you notes, and letters that show I have been the teacher who
made students feel seen and want to continue their studies. Many of these letters were written on
my behalf for two important teaching awards I won: the Chancellor's Award for Excellence in
2019 and the 2021 Trustees Teaching Award. I have included samples in “Appendix: Candidate
solicited letters.”

My candidate statement and remaining sections of this dossier illustrate how my teaching
philosophy permeates other aspects of my teaching, research, and service, with the combined
effect of promoting culturally-sensitive teaching and learning.

Peer review of teaching (aggregated)
As a teacher who aspires to excellence in teaching, I value the opportunity to receive feedback
from my peers. In rank, I initiated four peer reviews of teaching. Professor Steve Fox, Director of
the Writing Program in the English Department and member of FACET 1, and Richard Turner
(Professor Emeritus of English and Center for Teaching and Learning Faculty Fellow) observed
my hybrid G513 – Academic Writing for Graduate Students. Professor Elizabeth Goering from
the Communication Studies Department, who is a recipient of the Chancellor’s Award for
Excellence in Teaching and director of an online program, observed my Z541 – English for
Specific Purposes and Materials Design, which was offered in the hybrid distance mode in Fall
2020. I offered Z434/Z523 – Introduction to TESOL/TESOL Methods as a hybrid distance
course in Spring 2021. Professor Thom Upton, who is an expert in TESOL and applied
linguistics, observed the latter course. Two of the observations occurred during the COVID-19
pandemic, which challenged teachers and students alike with new instructional and workload
demands. The full peer observation reports can be found in “Appendix: Peer evaluations.”
I played an important role in developing the courses I teach. I developed G513 and Z434/Z523
for hybrid and online delivery, and I developed Z541 for the hybrid distance mode from a
template laid out with input from me by the previous instructor, Prof. Ulla Connor. The semester
Prof. Goering observed Z541 was the first time I taught the course and the first time it was taught
as a hybrid distance course.
As explained in my teaching goals and candidate statement, I implement High Impact Practices
(HIPs) such as global-mindedness, collaboration, and experiential learning, as well as
technological innovation. For the peer reviews I summarize below, we followed a thoughtful
process focused on constructive feedback and excellence in teaching. I supplied my syllabus and
lesson plan to the observers, and we met before and after the observations to discuss my classes.
The observers had access to my Canvas sites, which they explored in detail before and after
observing my class in person (for G513), live on Zoom (in Z541), or by watching a recorded
Zoom session part of conducting a focused analysis of a specific Canvas module (in Z434/Z523).
My peer reviewers agree that, as a teacher, I:
1

structure my courses and observe sessions’ content, process, and pace exceptionally well
(all)
design well organized, easy to navigate Canvas course sites (Turner, Upton)
have deep and personal knowledge of the material I am teaching (all)

FACET is an Indiana University Presidential Initiative to promote and sustain teaching excellence (facet.iu.edu).

-

use excellent textbooks, instructional materials, and technological tools (all)
create a sense of community and a friendly, convivial atmosphere (all)
create opportunities for cross-cultural exchange (Fox, Upton)
have strong rapport with the students (all)
am respectful of students’ comments and contributions (Upton)
engage students in thoughtful discussion and active learning by providing opportunities
to interact with each other, the course content and the course instructor. (all)

Areas for improvement noted on the occasions when I was observed include recommendations
that I:
-

use visual aids more often (Fox, Turner)
provide more context for language-focused exercises (Fox)
provide full citations rather than hyperlinks for the readings mentioned in Canvas
modules (Upton)
assess learning during or at the end of a class session (Turner)
get students to engage with each other more in the class discussion about intercultural
competence even though it is a difficult conversation (Note: this class was on Zoom and
had both graduate and undergraduate students in it.) (Upton)

I plan to implement the feedback I received in future iterations of my courses when I teach them
again. In particular, I agree that there is value in immediate assessment which can give students
an idea of what they just learned. I am considering incorporating quick assessments, clickers, and
exit tickets in my teaching practice. While leading difficult conversations is already one of my
strengths, I have learned more about this from activities I have been involved in recently, such as
the Project EPIC Leadership Training and DEI training sessions on Conversation Roadblocks,
implicit bias and interrupting microaggressions. I seek to continue improving my teaching by
attending professional development events several times a semester (see CV, p. 2-3).

Student evaluation of teaching (aggregated)
Part I: Teaching Evaluation Scores
At IUPUI, student course evaluation have been collected online since fall 2015 using a new
system campus-wide. Included below are the overall effectiveness ratings for the courses I have
taught since my promotion with tenure in 2015. The ratings are an average of the scores based on
several questions in which students are asked, on a Lykert-type scale, if they thought that the
instructor was well prepared, seemed knowledgeable, enjoyed teaching, was respectful and fair,
answered questions clearly, provided helpful feedback, graded promptly, and organized the
course well. The table of course evaluations below shows that I maintain a high level of
achievement with students. When I took on a new course or mode of instruction (either
voluntarily or because of COVID-19, as was the case in 2020-2021), I used the learning
experience and continued to improve. It is particularly important to me that I continue to
maintain consistency and continue to grow towards excellence.

UNDERGRADUATE
Course #

Short Title

Format

Role

Term

Enrollment

*Z206
*W390/Z370
(combined with
Z570)
*W390/Z370
(combined with
Z570)
*Z420
(combined with
Z520)
*Z434
(combined with
Z523)

Intro to Language Use
Second Language Writing

Lecture
Lecture

Instructor
Instructor

Spring 2016
Fall 2015

18
6

Evaluation
Score
4.6
4.7

Second Language Writing

Lecture

Instructor

Fall 2017

5

4.6

Second Language Acquisition

Lecture

Instructor

Fall 2018

11

4.3

Introduction to TESOL

Lecture
Hybrid
distance

Instructor

Spring 2021

7

4.9

*Z434
(combined with
Z523)

Introduction to TESOL

Lecture
Online
asynch.

Instructor

Spring 2020

21

*Z434
(combined with
Z523)
*Z434
(combined with
Z523)

Introduction to TESOL

Lecture

Instructor

Spring 2019

5

IUPUI
exempt
from
reporting
due to
COVID-19
4.4

Introduction to TESOL

Lecture

Instructor

Spring 2016

2

3.4

AVERAGE SCORE

4.4

GRADUATE (excluding practica, internships, individual studies)
Course #

Short Title

Format

Role

Term

Enrollment

*G513

Academic Writing for
Graduate Students

Online

Instructor

Summer ‘20

7

*G513

Academic Writing for
Graduate Students
Academic Writing for
Graduate Students
Academic Writing for
Graduate Students
Academic Writing for
Graduate Students

Hybrid

Instructor

Fall 2019

10

Evaluation
Score
3.7
(COVID
time)
4.7

Online

Instructor

Summer ‘19

5

4.1

Online

Instructor

Summer ‘18

5

5

Online

Summer ‘17

7

4.5

*Z520
(combined with
Z420)
*Z523
(combined with
Z434)

Second Language
Development

Lecture

Instructor
Developer
of online
version
Instructor

Fall 2018

7

4.3

TESOL Methods

Hybrid
distance

Instructor

Spring 2021

10

4.9

*Z523
(combined with
Z434)

TESOL Methods

Online
asynch.

Instructor
Developer
of online
version

Spring 2020

8

*Z523
(combined with
Z434)
*L534
(combined with
Z434)
*Z541

TESOL Methods

Lecture

Instructor

Spring 2019

4

IUPUI
exempt
from
reporting
due to
COVID
3.4

Linguistic Resources &
TESOL

Lecture

Instructor

Spring 2016

6

3.4

ESP & Materials Design

7

4.8

Second Language Writing

Instructor
Developer
of online
version
Instructor

Fall 2020

*Z570/W600
(combined with
Z370)
*Z570/W600
(combined with
Z370)
*Z575

Lecture
Hybrid
distanc
e
Lecture

Fall 2017

6

4.6

Second Language Writing

Lecture

Instructor
Designer

Fall 2015

1

4.9/4.7

Language Learning and
Technology

Lecture

Instructor

Spring 2018

8

4.5

*G513
*G513
*G513

AVERAGE SCORE

4.4
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Part II: Representative Themes from Student Comments in Teaching Evaluations
Below, I present the most salient qualitative themes I identified in my students’ comments from
teaching evaluations. Like the scores above, the comments show that my teaching is very
effective across a number of essential dimensions.
•
•
•
•
•
•
•
•
•

Effective course design: My courses are well designed and populated with excellent materials.
Discussions, assignments, and zoom sessions complement each other to support learning.
Meaningful, authentic, and applied materials and assignments: My use of project-based learning
is especially appreciated. My students learn hands-on how to collect and analyze data, design
lesson plans and curricula, and teach.
Cultural and linguistic responsiveness: Students learn about other cultures and languages. They
develop their awareness about other cultures and languages, and they learn how to raise their
own students’ intercultural awareness.
Clear instruction
Supportive, useful feedback
Deep respect for students’ needs and voices comes across in all interactions and students’
feedback about the course is taken into account.
Effective engagement and interaction: I engage with my students and create opportunities for
them to engage with one another.
Excellent rapport with students.
Knowledgeable instructor: I balance scholarly expertise and personal experience with course
topics.
Areas of improvement suggested by some of my students include adjusting the amount of
readings and homework and grading assignments within a couple of days. I participate in
professional development regularly, both on campus and at the conferences where I present. I
carefully consider what is essential to do in the course without overwhelming the students or
lowering the quality of the class. I assign group activities in which the students share into the
effort of making sense of readings and assignments. I have groups and individuals take turns
presenting resources to enhance collaborative learning. I have attended time management
seminars with the National Center for Faculty Development and Diversity to refine my ability to
balance my teaching (including grading and assessment), research, service, and life priorities. In
short, I strive to improve my practice based on my students’ feedback while continuing to
challenge them.
Overall, my students’ perception is that my teaching demonstrates authentic commitment to their
achievement. The “Candidate solicited letters” in the appendix section of the e-dossier testify to
this perception as well.
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Disseminated scholarship on teaching and learning
My pedagogical scholarship is structured around the common goal that motivates my teaching,
research, and service 2: to promote intercultural understanding and inclusivity in the classroom as
well as in my field of studies. My publications and presentations in this area shed light on the
role culture plays in the teaching/learning process, particularly as related to second language
writing and teacher education. My work illuminates pedagogical beliefs and practices from
varied and under-researched contexts, enriching the field of second language writing with
diverse perspectives to make it more inclusive and help prepare culturally-sensitive teachers.
I have five peer reviewed publications, 15 refereed related presentations at national/international
conferences, and three refereed local/regional conferences. In addition to presentations that
directly reflect the publications discussed below, I have presentations which are
teaching/practice-oriented renditions of topics I present in research and service, translated into
pedagogical practice (for example, about how to teach service-learning EAP classes). Based on
my international reputation, I was invited to give a keynote address for the national professional
organization of teachers in Sri Lanka, a workshop at Cornell University, and a joint presentation
of a book chapter, with my co-author, for the TESOL Second Language Writing Interest Section.
* Ene, E., McIntosh, K., & Connor, U. (2019). Using intercultural rhetoric to examine
translingual practices of postgraduate L2 writers of English. Journal of Second Language
Writing, 45, 105–110. https://doi.org/10.1016/j.jslw.2019.100664
Abstract: This pilot study applies the three tenets of intercultural rhetoric (i.e., texts must be studied
in context; culture is complex and dynamic; written discourse encounters necessitate negotiation and
accommodation) to an investigation of the translingual practices of four post-graduate-level second
language (L2) writers of English. By using stimulated recall to probe the participants’ awareness and
use of L1 and L2 academic conventions in the writing process, we were able to identify the
negotiation strategies they employed and to understand the linguistic or cultural factors that influenced
those choices. Our findings revealed that participants’ translingual negotiations varied, depending on
their level of proficiency in English, field of study, and experience writing academically in both their
L1 and L2. Participants also tended to frame discussions of their academic writing in terms of both
large, national cultures and small, disciplinary or classroom-based ones. Finally, this study illustrates
how inquiries that highlight the social contexts and complexities of cross-cultural comparisons can be
useful in operationalizing translingual concepts and developing evidence-based pedagogy for L2
writing.

This work was published in a top ranked journal. According to Journal Citation Reports, most
JSLW articles receive fewer than three citations in the first two years of publication; this article
has been cited eight times (Google Scholar). The article has an international readership with
citations from authors in Korea, Indonesia, and Russia. The article has received 8.24 times more
citations than similar works from the field (Dimensions, Field Citation Ratio:
See also the Evidence of Scholarly Record table in my discussion of significant publications in the Research
folder.
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https://app.dimensions.ai/details/publication/pub.1120606198). This article, although recently
included in the collection, has already been downloaded 279 times from IUPUI ScholarWorks—
placing it in the 70th percentile by downloads among 13,000 IUPUI articles (2015-2020). 3
The article examines the role of culture in second language writing and relates the findings to
translingualism – the most important current debate about how to teach writing to international
and other multilingual students. The topic is of major interest to practitioners and scholars alike.
In this collaboration, my co-authors and I applied a theoretical framework called Intercultural
Rhetoric, coined by my colleague Prof. Ulla Connor. For the 2019 article, I contributed
substantially to the study’s conceptualization, research design, data analysis, and writing, earning
first authorship. 4 This article was nominated for the 2019 Award for Distinguished Research
from the TESOL organization by Prof. Jun Liu, Rector at the City University of Macao and
former president of the TESOL.
* Connor, U., Ene, E., & Traversa, A. (2016). Intercultural rhetoric. In K. Hyland & P. Shaw (Eds.),
The Routledge Handbook of English for Academic Purposes (pp. 270–282). Routledge.
Introduction: Intercultural rhetoric (IR) is “the study of written discourse between and among individuals
with different cultural backgrounds” (Connor, 2011, p.1). IR examines the influences of first language,
culture, and education on the production of texts with the aim of advancing intercultural communication
research as well as informing writers, editors, translators, and language and composition instructors and
learners, among other users and producers of text. This chapter outlines the history of IR from its
contrastive rhetoric (CR) beginnings, briefly discusses IR’s conceptualization of culture, and describes
current IR research methods. The grant proposal is used to illustrate how IR research methodology is
particularly useful for the study of specific genres across cultures. Finally, special attention is paid to IR
research as it applies to English for academic purposes (EAP) practice (in both English as a second
language (ESL) and English as a foreign language (EFL) contexts). The chapter closes with a consideration
of future directions for IR.

The first publication in rank that marked my interest in the topic of Intercultural Rhetoric, cowritten with its founder and another colleague from the International Center for Intercultural
Communication, appeared in a practitioner-oriented book. This chapter has been cited 15 times
(Google Scholar). The Routledge Handbook of English for Academic Purposes is a widely
circulated monograph. The book is included in the collections of 187 academic libraries. See:
https://www.worldcat.org/title/routledge-handbook-of-english-for-academicpurposes/oclc/1164647490
* Connor, U. M., & Ene, E. (2019). Does everyone write the five-paragraph essay? In Changing
Practices for the L2 Writing Classroom: Moving beyond the Five-Paragraph Essay (pp.
42–63). Ann Arbor, MI: University of Michigan Press.
Introduction: The five-paragraph essay has not been taught and valued globally; however, that does not
mean that it is not taught or appreciated anywhere. Its status varies from never being introduced in some
contexts, to being required in national assessments in others, and everything in between. This chapter
Metrics provided upon request by J. Odell, Scholarly Communication Librarian, IUPUI
Documentation of individual contributions to the work presented here is included in “Appendix: Additional
evidence.”
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considers and provides evidence-based answers to several important questions: How widely is the fiveparagraph essay really taught around the world, in English-speaking countries, other first languages, and
EFL classes? What circumstances surround its adoption or rejection? What values and ideologies are
passed on through the teaching of the five-paragraph essay, to what effect, and how can we show students
what lies beyond the curtain of the five-paragraph formula?

This chapter has already received citation and will likely continue to be influential. A best seller
from U of Michigan Press, this book has been added to the collections of over 46,000 libraries
(https://www.worldcat.org/title/changing-practices-for-the-l2-writing-classroom-movingbeyond-the-five-paragraph-essay/oclc/1098351006). The chapter was downloaded 228 times
from IUPUI ScholarWorks—placing it in the top 10% for downloads among School of Liberal
Arts works.
The chapter addresses a widely-spread pedagogical practice in writing classrooms all over the
world: the use of the five-paragraph essay. We present evidence about its use and recommend
better strategies for teaching writing. In my contribution to this chapter, I drew heavily upon my
scholarly work about English as a Foreign Language (EFL) teaching and EFL writing in the
global arena.
* Ene, E., & Hryniuk, K. (2018). Worlds apart but in the same boat: How macro-level policy
influences EFL writing pedagogy in China, Mexico, and Poland. In T. Ruecker & D.
Crusan (Eds.), The Politics of English Second Language Writing Assessment in Global
Contexts (pp. 15–28). Routledge. https://scholarworks.iupui.edu/handle/1805/21002
Purpose of the Study: The purpose of this chapter is to explore the tenets of both homogeneity and variability
in EFL contexts, particularly as related to macro-policy and its influence on EFL writing pedagogy and
assessment. Our goal is to address the current need in L2 writing for a clearer understanding of EFL contexts,
representations of approaches to L2 writing, and implications for teacher development.

The book is included in the collections of 53 academic libraries:
https://www.worldcat.org/title/politics-of-english-second-language-writing-assessment-inglobal-contexts/oclc/1032724063
* Ene, E., & Sparks, S. (2020). EFL Writing in Romania: Reflections on Present and Future. In
Roxana Andron, Daniela & G. Gruber (Eds.), Education beyond Crisis: Challenges and
Directions in a Multicultural World (pp. 217–230). Brill Sense.
https://doi.org/10.1163/9789004432048_012
Abstract: Many global contexts remain largely unexplored, and thus unable to inform the shaping of an
accurate picture or theory of second language (L2) writing around the world. Romania is such a context.
This study investigates the attitudes and perceptions of 52 in-service K-12 English teachers from Romania,
and represents an expansion of prior research conducted by the researcher. Using a survey, data were
collected about the teachers’ attitudes and perceptions about EFL writing in Romania. The findings
illustrate the teachers’ persistent positive attitudes towards the English language and English-speaking
countries/cultures as well as further need for professional development in the area of pedagogy and EFL
writing.

Although a relatively recent publication released during a global pandemic, this book has been
added to the collections of 25 academic libraries (https://www.worldcat.org/title/education-
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beyond-crisis-challenges-and-directions-in-a-multicultural-world/oclc/1153337259). This
chapter expanded both my scholarship on EFL writing and my experience as a mentor to a
graduate student co-author.
The significance of my scholarship of teaching is also reflected in the fact that my conference
proposals have been accepted at highly competitive conferences in the field or invited at
prestigious venues. I shared my scholarship with numerous colleagues, students, and in-service
and pre-service teachers in numerous conference presentations, as mentioned above. My usual
dissemination venues have been the flagship professional organizations in TESOL and applied
linguistics, TESOL and the American Association for Applied Linguistics (AAAL), where the
proposal acceptance rate ranges between 12%-25% based on thousands of proposals each year. I
have also presented at smaller, topic-focused competitive conferences such as the Symposium on
Second Language Writing and the European Teachers of Academic Writing Association. Some
teaching-based projects I plan to develop into publications have been the object of presentations
at the Assessment Institute and the Indiana TESOL chapter, INTESOL. I look forward to
continuing my scholarly activities related to culture, intercultural understanding, and inclusivity
through cultural sensitivity in the classroom.

Impact of instruction on student learning outcomes
The impact of my instruction on student learning outcomes is reflected in: (1) student and peer
evaluations of teaching; (2) my use of best practices for assessing learning outcomes in my own
courses; and (3) student success.
(1)
Student and peer evaluations are discussed in detail in their respective sections of this
dossier. In short, the overall average score of 4.4/5 and positive student comments I received on
course evaluations attest that my students feel that they achieve their learning goals in the
courses I teach. The peers who have observed my teaching concur.
(2)
I align the design of my courses with IUPUI’s Profiles of Learning for Undergraduate
Success (PULSE) at the undergraduate level, with the Principles of Graduate and Professional
Learning at the graduate level, and with IUPUI’s global learning goals at both levels. To achieve
them, I prioritize the use of HIPs and pedagogical innovations appreciated in my field. Because I
elaborate on these in other sections – such as “Teaching goals” above and “Course, curricular,
and professional development” below, I will use this space to explain how I implement
portfolios and applied, task/project-based learning to achieve and assess course learning goals.
In my undergraduate courses, whose syllabi are provided in “Appendix: Sample of course
materials,” the students engage in the study of language use across time, space, and diverse
communities of speakers (especially in Z206 – Introduction to Language Use) and relate their
knowledge of language to the teaching/learning of multilingual students (particularly in Z420 –
Second Language Acquisition and Z434 – Introduction to TESOL). In her own publication in the
Peer Review, former Z206 student Sydney Sparks, who is now in the MA in TESOL, explains
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the impact of my class and her work in the Writing Center, on navigating language and race in
the classroom as well as her personal life (see Appendix: Additional evidence).
At the graduate level, I use course materials, activities, and assignments that facilitate the
development of several IUPUI Profiles of Learning for Undergraduate Success (PULSE). As
outlined in the “Communicator” profile, the students listen actively to their peers and instructor,
evaluate information provided to or researched by them, and convey ideas effectively in
presentations, written assignments, group work, exams, and written papers. To develop as
“Problem Solvers,” students think critically about language, analyze language samples and
linguistic behaviors, and collaborate in discussions and presentations. Students also become
“Innovators” through applied investigations of linguistic behaviors and build community by
learning how to respectfully engage with their own and other cultures through language (in
accord with the Community Contributor profile). In addition, Z420 (crosslisted with Z520) and
Z434 (crosslisted with Z523) require that students develop research projects and portfolios of
teaching materials which strongly support the development of the Problem Solver, Innovator,
and Community Contributor profiles.
In my graduate-level courses, I am guided by IUPUI’s highest academic standards or Principles
of Graduate and Professional Learning, that graduate students will: “Demonstrate the knowledge
and skills needed to conduct original research within the discipline or to enter a program to earn
a more advanced degree; Communicate effectively information from their field of study; Think
critically and creatively to evaluate literature in their field of study; Apply ethics within their
field.” The goals of the courses I teach reflect the program goals outlined in the TESOL MA
Program proposal, which I helped develop. Thus, all of the graduate courses I teach involve
independent research, observations of practice, and academic papers. As mentioned in “Student
evaluation of teaching,” one of the most appreciated features of my teaching is its applied nature;
my students appreciate developing the exact skills they need in their jobs, from
academic/scientific writing to action research and curriculum design.
As can be seen in the sample syllabi included in the Appendix, I routinely use portfolio-based
assessment to evaluate my students’ learning. The course projects I assign in all of my classes
except Z206 are developed gradually, as smaller pieces/drafts on which the students reflect and
receive peer and instructor feedback, and then assembled into a final project that combines a
critical review of the literature, a practical application, and a reflection. I often conduct the
reflective portion as an interactive online discussion. The outcome of the final course reflection I
assigned in my Summer 2017 G513 after teaching it online for the first time was that I had
evidence to share about the usefulness of the course with the Graduate Office, who was
interested in the role of this course in supporting international graduate students. Themes from
those reflections are included in the “Appendix: Sample of course materials.”
Enhancing the intercultural competence of my students is a priority for me as a teacher and an
applied linguist; it is also a valued goal on the IUPUI campus. In fact, IUPUI’s PULSE translates
meaningfully into global learning goals, which I intentionally target in my teaching. For
example, undergraduate and graduate students in my Z434/Z523 – Introduction to
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TESOL/TESOL Methods produce lesson plans in which they are asked to incorporate a globallyminded resource (World 101) to raise their own students’ cultural awareness. A portfolio of
lesson plans designed based on my assignment were vetted by the Director of Curriculum
Internationalization at the Office of International Affairs and is featured as an exemplar of
globally engaged learning under the aegis of the IUPUI Institute for Engaged Learning.
(3)
Students who have taken my classes have accomplished their learning goals by becoming
employed or advancing in their careers as teachers at IUPUI, in Indianapolis, and elsewhere in
the U.S. and abroad. Others are Ph.D. students, language program leaders, and community
organizers. A number of them won awards and honors under my mentorship. In this section, I
provide a selective list of notable student accomplishments from my time in rank.
*Je’Nobia Smith, MA in TESOL, joined the Ph.D. Program in Urban Education at IUPUI. I am
one of her committee members. I wrote her a letter of recommendation for a Ford Foundation
Fellowship, which she won in 2019. In 2016, she won the Joan and Larry Cimino Award for
Excellence in Intercultural Communication with a paper about translingualism written for my
Z570 – Second Language Writing course.
*Grady Kepler, MA in TESOL, was admitted to a Ph.D. Program at the University of Wisconsin
– Madison. While in the MA in TESOL, he won a Fulbright Scholarship for the English
Teaching Assistant program in Jordan (2019-2020). I wrote letters of recommendation and
mentored him through the process of preparing his Fulbright application, using my experience as
a reviewer for the ETA program to guide him through dramatic revisions of his materials. Grady
Kepler also won the Dr. Charles R. Bantz Award for Excellence, the Joan and Larry Cimino
Award for Excellence in Intercultural Communication, and other honors mentioned in the
Student Success profile posted by the IUPUI Graduate Office.
*Sarah Grace (Frasier) Kane, MA in TESOL, took several courses with me starting as an
undergraduate student. She held a Service Learning Assistantship in the EAP Program from
her last year as an undergraduate student throughout her MA. She worked with me and Senior
Lecturer Honnor Orlando on Service Learning development in the EAP Program. This led to
several presentations on campus and at the international TESOL convention. She secured
employment in the Program of Intensive English at IUPUI and Exodus Refugees.
*Laura Colantonio, soon to graduate from the MA in TESOL, completed an English Internship
with me in her last semester as an undergraduate major in linguistics. She also has a Service
Learning Assistant appointment in the EAP Program and has presented with me and Honnor
Orlando at the Bringle and Hatcher Civic Engagement Showcase and the international TESOL
convention.
*Aleida van den Bergh and *Jelena Martic tutored in the ESL Tutoring Center of the EAP
Program under my supervision and mentorship.
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*Lauren Carter was admitted into the Ph.D. Program in Higher Education Administration at
Bradley University, Peoria, IL. I gave her advice about program options and wrote a letter of
recommendation for her.
In 2021, I am preparing to supervise two teaching assistants in the ESL Tutoring Center and two
MA theses in TESOL.
I also closely mentor several students a year while they conduct their internships, practica, or
advanced reading studies with me. These courses are listed in the teaching section of my CV.

Undergraduate and/or graduate research mentoring and outcomes
*Eric Schleter, currently in the MA in TESOL, completed an English Internship with me while
still an undergraduate student. He held a Graduate Research Assistantship with me after being
admitted to the MA in TESOL. Under my supervision, he learned the principles and practices of
research in TESOL and applied linguistics working on projects about teaching English as a
Foreign Language. This helped him develop his knowledge base and succeed in obtaining an
appointment in the Japan English Teachers program. Eric was awarded the Barbara E. and
Karl R. Zimmer Graduate Scholarship in English.
*Sydney Sparks, MA in TESOL student, held a Graduate Research Assistantship under my
supervision. Based on common interests, she collaborated with me in the writing process of a
long-term project on English as a Foreign Language Writing, and I recognized her contribution
as a mentee by sharing authorship on a publication (Ene & Sparks, 2020). Ms. Sparks was
selected by the TESOL committee to receive the Barbara E. and Karl R. Zimmer Graduate
Scholarship in English.
*Nicole Griffith, *Nancy Normann, *Erica Swanfeldt-Stout, and *Devi Pandit sharpened their
research and academic writing skills while fulfilling their appointments as Graduate Research
Assistants in TESOL with me. Nicole Griffith also won the Joan and Larry Cimino Award
for Excellence in Intercultural Communication for a paper developed in one of my classes.
*Laura Colantonio and I applied for an Undergraduate Research Grant from the Center for
Research and Learning with a project Ms. Colantonio conducted in my G513 – Academic
Writing for Graduate Students.
*Ginger Kosobucki, with whom I published a highly-cited paper about rubrics and written
feedback in Assessing Writing based on her internship with me, continues to be a close
collaborator and has acknowledged the value of my continued input and support in her career
advancement and a recent successful grant proposal (see “Appendix: Additional Evidence”).
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Course, curricular, and professional development
Like my classroom teaching, my course, curricular, and professional development
• focuses on developing the skills and environments needed for culturally sensitive and
inclusive teaching
• applies High Impact Practices (HIPs) and pedagogical innovations
• is informed by my own research
• has impact at the program, campus, and international level
Online/Hybrid Course (Re)Design
Courses I have re-designed and delivered in hybrid or online format include G513 – Academic
Writing for Graduate Students in the EAP Program and Z433/Z523 – Introduction to
TESOL/TESOL Methods and Z441/Z541 – English for Specific Purposes and Materials Design,
which are core courses in the TESOL MA program. My course design and use of technology in
these courses were commended by my peer observers of teaching, as shown in the “Peer
evaluation of teaching.” Syllabi are provided in the “Appendix: Sample of course materials.”
In G513, which is an academic course for international graduate students, students gain the
linguistic and cultural knowledge they need to succeed in their academic and professional careers
at IUPUI and beyond. In my course revision, the students learn not only how to write academic
and scientific papers, but also how to navigate U.S. and global academic culture, particularly as
it revolves around writing for career advancement. In the hybrid and online renditions of the
course, I successfully use the online platform to organize the course clearly and create
engagement with the course content, peers, and myself as the instructor. I implement a flipped
design and a highly interactive structure which makes use of discussion forums, online peer
reviews, and live videoconferences, according to research and guidelines from my field and
professional organizations that inform educational practices today, such as AAC&U. I apply
insights about online teaching and the development of EAP writers from my own research, for
example in the way I approach online forums and online feedback as well as discussions about
cross-cultural practices in academic writing. My course design is implemented across other
offerings of the course when other EAP instructors teach it. Moreover, the session I have been
offering online every summer since 2017, makes it possible for international students from
graduate programs across campus – in particular Dentistry, Health Informatics, and Law (LL.M.)
– to enroll in EAP before starting their tightly structured programs of study, or while abroad.
Such aspects of the course design improve the experience of international students and graduate
programs at IUPUI, with direct implications for international student recruitment. “Solicited
Letters of Support” provided in this dossier address the impact of this and other curricular
revisions I have led.
Revising Z434/Z523 – Introduction to TESOL/TESOL Methods and Z441/Z541 – English for
Specific Purposes and Materials Design for hybrid and online delivery is related to my vision as
TESOL faculty and director of the MA in TESOL program that such offerings: (1) offer a model
of best teaching practices and pedagogical range to our own student teachers; and (2) open
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opportunities to recruit students who are interested in learning online. By and large, the design I
pursued in these courses can be described similarly to G513 above: it is based on a flipped
design, highly interactive, research-informed, and practice-oriented. In Z441/Z541, I am
particularly proud of having created a collection of interviews with experts in the field of English
for Specific Purposes in which the guests describe curricula they designed, providing the
students authentic examples of practice. During COVID-19, having prepared online options
independent of the pandemic helped operate more smoothly in the program. My colleagues and I
will explore the option to continue offering these courses online.
Curriculum Internationalization
Together with a colleague from the Writing Program, I co-designed and conducted research in an
internationalized writing course for international and domestic students which provides increased
opportunities for intercultural learning and understanding. The syllabus we imagined together is
rich in assignments that capitalize on the multicultural makeup of the class by engaging the
students cross-culturally. Based on the students’ reflections and end-of-semester surveys,
presented in the book chapter that resulted from this collaboration (Ene & Cohen, in press), the
course heightened both international and domestic students’ cultural awareness in addition to
their ability to write. For this and other efforts that advance IUPUI’s strategic goal to
internationalize, I am recognized in a Faculty Spotlight profile on the Global learning website.
Equitable Credit for International Students
In order to offer excellent academic support for IUPUI’s international students and their
programs, I steer the EAP curriculum in innovative directions that add value to the EAP courses.
While in rank, I revised the course numbers and titles of four EAP courses – G109, 110, 111 and
112 – to earn a place for them in the general education curriculum, making it possible for
international students to take their EAP requirements for elective credit for the cultural
understanding competency. I was assisted in this effort by two EAP Senior Lecturers, who
provided me with the teaching materials from their courses to help make my case. Traditionally,
language requirements for international students are often non-credit courses below the 100level. This propagates the perception that international students and English language programs
are marginal. The move to include EAP courses in the general education curriculum for credit
associated with a competency that all students are expected to develop brings equity into our
institution’s overall curriculum.
Curriculum Design for International Grant-Funded Programs
In the grants section, I provide details about grants for international teacher training in which I
participated as an Academic Director or co-investigator/collaborator. These activities
demonstrate my ability to design curricula for a wide range of needs and audiences in TESOL
and secure funding to deliver programs with international impact. The “Appendix: Additional
Evidence” contains evidence of success from a program I designed and helped deliver in 2019
for 23 teachers from 23 different countries – Developing 21st Century Skills for Globalizing
English as a Foreign Language Classrooms.
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Faculty Development
Part of my responsibilities as director of the EAP Program, I oversee the professional
development of the EAP faculty by organizing a professional development workshop each
semester. While I consider the supervisory activity as service to the program, I see the design of
the workshop and the presentations I give at the workshop as teaching/mentoring. Several times,
I led the EAP faculty and guest faculty and students from the Writing Program, the University
Writing Center, TESOL through discussion inspired by my own scholarship of teaching and
research publications. My priority is to continuously enhance the teachers’ repertoire of
multicultural pedagogies and their opportunities to share new approaches with others. To this
end, professional development activities in the program regularly focus on international students,
support services, and recent developments in teaching EAP and TESOL/applied linguistics
research. The “Appendix: Additional evidence” contains sample programs for the EAP
professional development workshops, some of which I co-designed in consultation with the EAP
Associate Director.

Teaching recognition—grants, awards, honors, fellowships
COMPLETEDTEACHING GRANTS/FELLOWSHIPS
Title

Granting Agency

Role

Amount

Dates

* Developing 21st Century Skills for
Globalizing English as a Foreign
Language (EFL) Classrooms

U.S. Department of
State & FHI 360

Academic
Director

$92,000

Oct 2019

(PI U. Connor,
ICIC)

This grant program brought together 23 English teachers and program administrators from 23 different countries.
In the program I designed and taught in several times, the participants learned about internationalization, culture,
technology, and service learning. Grant materials, evaluations, and acknowledgements from the PI and the
Department of State can be found in “Appendix: Additional Evidence.”
*Undergraduate Research Grant
Effectiveness of Hybrid Graduate
Level ESL Writing Classes on
Academic Writing Development
(mentor of L. Colantonio)

Center for Research
& Learning, IUPUI

Co-PI

$2000

2019

For this grant, the first of its kind awarded to faculty in my department and one of few in the school, I was the
faculty mentor for a research project by a linguistics undergraduate student (now in the TESOL MA). She
conducted the project, developed under my supervision, in my G513-Academic Writing for Graduate Students.
* English Department Travel Grant

English Department

PI

$751

Mar 2016,
Mar 2017

Ene - Teaching p. 19
* Center for Service and Learning
Dissemination Grant

Center for Service
and Learning,
IUPUI

PI

$750

Apr 2016

These grants helped cover travel expenses related to disseminating scholarship of teaching at conferences.
* Enhanced Mentoring Program with
Opportunities for Ways to Excel in
Research (EMPOWER) with Marilee
Brooks-Gilles

Office of the Vice
Chancellor for
Research

Co-PI

$1000

2015

I was the faculty mentor for the then new director of the University Writing Center in her first year at IUPUI.

Additional grant writing efforts are reflected in “Grants submitted/not funded” in my CV. These show
sustained interest in pursuing applications of my scholarship through externally-funded teacher training
programs. Feedback from reviews was not provided or is not available to me as a co-I.

Chancellor’s Award for Excellence in Multicultural Teaching – 2019
As explained on the website of the Office of Academic Affairs: “The Office of the Chancellor
and the Office of Diversity, Equity and Inclusion invite nominations to recognize an outstanding
faculty member for this teaching award. IUPUI is committed to preparing the next generation of
culturally competent, global citizens who value diversity both within and across cultures.
Multicultural teaching is recognized as a principal strategy through which the vision, mission,
and goals of the campus related to diversity are realized. The Chancellor's Award for Excellence
in Multicultural Teaching acknowledges faculty who integrate culturally-relevant content into
their curriculum; who employ an inclusive, student-centered pedagogy; and who champion
diversity as a value that ensures the academic success of all students.”
Trustees’ Teaching Award – 2021
According to the award guidelines, “The TTA honors individuals who have a positive impact on
learning through the direct teaching of students, especially undergraduates. Award recipients
must have demonstrated a sustained level of teaching excellence in the form of documented
student learning.” My application, which includes student letters of support, is included in
“Appendix: Additional evidence.”
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Evidence of Service to the University, School and Department
As a colleague and citizen of my department, school, university, and academic field, I have made
important contributions and provided leadership in a variety of ways. My service in rank has
been prolific and is an extension of my expertise in EAP, TESOL, and teacher training. I have
emerged as an advocate for international students and more generally for multicultural
teaching/learning as well as diversity, equity, and inclusion (DEI). At the school and campuslevels, I use my expertise as an applied linguist and program leader in service that focuses on
faculty professional development as a way to advance multicultural teaching/learning and DEI. I
disseminate the results of the service I perform through peer-reviewed publications and
presentations, and I plan to continue doing so.
The university, school, and department committees I have been on in rank are listed in my CV on
pages 14-15. In the sections that follow, the thematical organization of activities conveys the
intentionality and scope of my service. I also provide information about roles and impact.
EAP-Related Service
A significant portion of my service to the university, school, and department stems from my role
as Director of the English for Academic Purposes (EAP) Program. My service in this role is
primarily geared towards supporting international students at IUPUI from the point of admission,
orientation, and placement in EAP courses to campus-level policy making and curricular/cocurricular support.
As Director of the EAP Program, I supervise all academic and administrative aspects of the
program. The EAP Program’s mission is to offer IUPUI international students, schools, and
departments reliable English language testing and courses for undergraduate and graduate
students (including International Teaching Assistants). The EAP Program faculty consists of fulltime lecturers (two to four in my years in rank) and a tenure-line faculty other than myself, as
well as part-time faculty whose number varies depending on enrollment; for example, in Fall
2015, the program offered more than 20 sections of EAP courses and I hired six part-time
faculty. Graduate teaching assistants sometimes teach or tutor in EAP under my supervision. In
addition to supervising staff, I oversee the curriculum, coordinate all testing and placement
operations, coordinate the professional development of faculty, liaise with other units, and
generate website and other marketing materials about the program. I am also responsible for
tracking and interpreting program data. I put together the program’s yearly report and was the
lead writer, in 2020-2021, of the program report for the 2021 English Department external
review. I am currently overseeing and co-writing the General Education Review of two EAP
courses, which will be followed by two others in 2021-2022.
Due to the EAP Program’s nature as an academic service unit, many developments in the
program have campus-level impact. An important achievement in my role in rank includes the
development of the ESL Tutoring Center, which I founded in 2016 to improve the support we
offer for international students at IUPUI. The ESL Tutoring Center in the EAP Program served
only international students in EAP between 2016-2017. After the first pilot year, the Center
opened for all international and other non-native English-speaking students on campus. The
Center currently schedules about 200 individual and group appointments with both
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undergraduate and graduate international students at IUPUI, face-to-face and online. The number
of appointments remained this high even during COVID. The article I co-wrote with the
principal tutor about the experience of “Developing an ESL tutoring center and expanding
operations online” (Ene & Sadri, 2021) – is available to the TESOL community through the
international, peer reviewed TESOL Program Administration Interest Section Newsletter.
I participate in creating campus-level policy about international student admission and
support, primarily together with the Graduate Office and the Office of International Affairs, but
other entities as well. I serve on the Placement Test Advisory Committee and was part of the
Gateway Program Advisors Committee to advise about international students until 2016. I
participated in the International Enrollment Advisory Committee until it was discontinued
recently. I represent the EAP Program at Graduate Affairs Committee meetings coordinated by
the IUPUI Graduate Office when EAP policy is discussed. The International Student
Orientation organized by the Office of International Affairs was part of my every semester until
2019, when the format of the event changed. I continue to coordinate with the Office of
International Affairs regarding EAP information for incoming students. I join EAP faculty and
students in representing the program at the IUPUI International Festival, where we come
together as a community. In 2021, I was a member of the larger organizing committee and
coordinated a virtual social event for EAP and domestic students.
A significant recent accomplishment is the development of an in-house EAP placement test
during the COVID-19 crisis. I led the design and administration of the test, working closely with
not only EAP faculty but also with the Office of International Affairs, the Testing Center, and the
University Information Technology Services. The in-house online placement test made it
possible for IUPUI to continue admitting international students at a time of crisis in international
student enrollment around the world. In dialogue with the Office of International Affairs, the
Testing Center, and the Graduate Office, it has been concluded that it is important to continue
offering the EAP placement test online in order to streamline the placement and enrollment of
international students by reaching them before they arrive to the U.S. This improves not only
institutional processes but also the quality of the experience for our students. While we
transitioned back to administering a commercially-available placement test in 2021, I continue to
coordinate the rating, placement, and score distribution of both remote and on-site EAP testing,
always aiming to fulfill EAP’s mission to offer reliable English language testing for IUPUI
students. During COVID-19, I also devised a unique scheduling matrix in which EAP classes
were scheduled both as hybrid-online and hybrid face-to-face courses. Thanks to this schedule,
international students were able to continue to enroll at IUPUI during the pandemic, when health
and visa concerns kept them from travelling to the U.S.
TESOL-Related Service
As Director of the MA in TESOL and TESOL Graduate Certificate (since 2018), I supervise
the academic and administrative operations of the TESOL area. These include recruitment,
admissions, advising, curriculum, funding, student recognition, events (orientation, graduation,
meetings of the TESOL Forum per year, and community-building). The MA in TESOL Program
was established in 2017. The TESOL faculty is made up of five tenure-line faculty who teach
undergraduate linguistics and graduate TESOL courses; two of us also teach EAP. Enrollment in
the TESOL MA and graduate certificate includes 16 students at this time. It increased by 200%
from 2019 to 2020.
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In addition to being part of the team that developed the proposal for the TESOL MA Program
in 2016-17, for which I performed the comparison with peer and regional institutions and the
approval for Z570, I successfully wrote and saw through the proposal for an undergraduate
TESOL minor in 2020 (with input from the TESOL faculty). The TESOL minor opens study
and career options for our undergraduate students and is poised to strengthen linguistics and
TESOL at IUPUI.
I also work with the Program for Intensive English (PIE) and the International Center for
Intercultural Communication (ICIC) to create synergies among our programs. To promote this
goal, my colleague Prof. Thom Upton created the TESOL and Applied Linguistics Network
(TALN) Executive Committee in 2015. Our collegial collaboration part of this group helps
coordinate the visions of the two language programs (EAP and PIE), ICIC, and TESOL. This
creates numerous teaching practice, research, and funding opportunities for the TESOL students.
I regularly coordinate or help coordinate TESOL student panels for the department-level,
student-oriented conference called English Week.
I produced the TESOL area self-review documents included in the external review of the
English Department in 2021, and I develop the Program’s annual report as well as the block
grant application for graduate student funding. I represent the program on the School of Liberal
Arts Graduate Program Directors Committee, where I participate in school-level planning.
Intercultural Learning and Engagement
I play an important role in promoting internationalization, global learning, and intercultural
competence at IUPUI.
After working with a university-level internationalization committee before promotion, I helped
implement the outcomes of that committee’s activity in the School of Liberal Arts. I was part of
a group of faculty, led by the SLA Dean at the time, who wrote the School of Liberal Arts
International Vision. The document acknowledged the School’s prolific activity in international
research and scholarship and outlined future directions of development. It is connected to
IUPUI’s strategic goal to internationalize as a way to produce culturally competent, employable
graduates.
In 2015, I was selected by the Gateway Program and the Office of International Affairs
leadership to chair the Community of Practice on Intercultural Learning (aka Intercultural
Community of Practice). My role as a subject matter expert was to organize the community to
provide professional development on cultural awareness, intercultural understanding and
competence, and pedagogical strategies for multicultural teaching for faculty across campus. In
2016-2017, my co-chair was a faculty member from the Department of Biology, Patrick Gentry.
Beginning the Fall 2017 semester, my co-chair was Lingma Lu Acheson from Computer
Sciences. The community includes about 75 volunteer members who have come together in
various formations for numerous activities whose ultimate goal is to create an internationalized
and inclusive campus.
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The activities implemented during my leadership covered a wide range of topics and formats to
appeal to as many faculty as possible. Some members participated in monthly meetings in which
we discussed international student issues, cultural norms, linguistic challenges, teaching
strategies, team-work principles, culture shock, cultural competence, the IUPUI Global Learning
Goals, AAC&U’s VALUE Rubric for Intercultural Competence and Global Learning, and many
other topics. I selected the reading materials for our discussions and led the meetings, taking into
consideration the interests and background of the members. I frequently sought feedback from
the leadership of the Office of International Affairs, Gateway Program/Institute for Engaged
Learning, and the International Reps Committee about concerns that our group could address
through faculty development. We gradually scaled up our initiatives. We first participated in the
Gateway Retreat, which brings together Gateway and other IUPUI faculty, with a panel of
international students. The following year, we hosted the Gateway Retreat, running it as a
campus-level conference with concurrent sessions on the theme of Increasing your cultural IQ
and a world-renowned speaker in the area of internationalization (Hans de Wit, Boston College).
In 2019, we organized an Intercultural Engagement Symposium that brought together about 150
attendees from our campus, IU Bloomington, Ivy Tech, and Ball State University. In the spring
semesters in between these major fall events, we organized faculty and student panels or
workshops focused on intercultural teaching and learning. Each one of these was attended by
about 50 faculty from across campus. My co-chair and I also represented the community at the
IUPUI Plater Institute for the Future of Education, where we promoted the importance of
intercultural competence and internationalization.
One of the most significant achievements of the Intercultural Community of Practice was our
participation in a Welcoming Campus Grant, which I describe in the Service Grants section.
Thanks to the funding obtained through the grant, we were able to not only sponsor some of the
activities mentioned in the paragraph above for 2018-2019, but also create competitive
Intercultural Engagement Grants for ten IUPUI faculty and a sponsored workshop for the
grantees led by an invited expert, who I identified and planned with.
In addition to focusing on faculty development, we promoted intercultural engagement among
IUPUI students. We organized several extra-curricular events, such as a Speed Friending session
and several Intercultural Mixers for international and domestic students. To showcase IUPUI’s
international and multicultural diversity, we produced several video profiles of international
students at IUPUI, for which I designed the script and which were shown at the Intercultural
Engagement Symposium.
The community co-chairs and I were heavily involved in the conception and execution of every
activity of the Intercultural Community of Practice. Small organizing committees of members
assisted with the larger retreats and symposium.
The history and achievements of the Intercultural Community of Practice are described in my
peer-reviewed article Setting the stage for intercultural engagement via professional
development. Supporting materials are included in the “Appendix: Other evidence.”
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Diversity, Equity, and Inclusion (DEI)
In 2019, I was appointed co-chair of the Diversity, Equity, and Inclusion Standing Committee
of the School of Liberal Arts. I co-chaired the committee with Charlie Charmaine-Shaw
(Director of the Native American Studies Program) until Fall 2020, then by myself in Spring
2021. The committee consists of ten faculty, staff, and a student representative from across the
school. The sub-committees that took charge of various DEI-related issues include: Training and
Development, Search and Hire, Awards and Recognition, Staff Issues, ASL and Accessibility,
and Grievances. The first semester with the DEI Standing Committee, I developed the School’s
first DEI Vision Statement together with a task-force which included Jennifer Thorington
Springer (Associate Dean for Student Affairs, ex officio member) and David Hoegberg (English
Department Chair). The Vision statement was approved by the SLA Faculty Assembly. I was
also responsible for organizing DEI training sessions for SLA faculty and staff about implicit
bias and interrupting microagressions. I worked with two colleagues from the Training and
Development Sub-Committee on developing a plan for sustained DEI training in the school for
several years to come. In addition to these specific tasks, I provided guidance to the subcommittees that make up the DEI Standing Committee, supporting the progress of their tasks.
Together with Prof. Jennifer Thorington Springer, I was appointed to lead the School’s Ad Hoc
DEI Strategic Planning Committee, which was charged by the dean and campus DEI
leadership to develop the school’s DEI Strategic Plan. We participated in informational and
brainstorming meetings with the leaders of other schools’ strategic planning committees (or DEI
Strategic Planning Leads Group, presided by Drs. Karen Dace and Dan Griffith from the
Division of DEI). We led the SLA committee through developing our DEI Strategic Plan, and we
are finalizing it after obtaining feedback from numerous stakeholders across SLA.
Combining my passion for international students, internationalization, and DEI, I coordinated a
campus-level professional development session sponsored by IUPUI’s Division of DEI, the
Institute of Engaged Learning, the Office of International Affairs, and the School of Liberal Arts.
I hosted the webinar titled “Race, nativity and identity: Engaging an equity-driven approach to
supporting international students” by Christina Yao and Chrystal George Mwangi. Most of the
50 participants appreciated the event as excellent.
Other Department Level Service
Alongside several other program directors in the English Department, I serve on the Program
Directors Committee, which is the advisory body to the department chair and the department’s
curriculum committee. As such, I participate in curriculum, enrollment, and other administrative
planning for the department. I regularly participate in Faculty Annual Review committees and
promotion committees for department lecturers and tenure-line faculty as needed. In 20202021, I volunteered to work on a task-force with two other program directors, Steve Fox and
Megan Musgrave, on revising the department’s guidelines for peer review of teaching during
and post-COVID. This work builds on my experience in teaching and professional development.
Moving forward, the revised guidelines provide valuable instructions for peer reviewing online,
hybrid, and experiential courses. We continue working on aligning the guidelines with our
school’s expectations in the area of teaching.
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Mentoring Academy and Other Faculty Affairs
Between 2015-2017, I participated in the IUPUI-wide Mentoring Academy led by the Office of
Academic Affairs. I was part of the School of Liberal Arts Mentoring Committee with another
center director, two department chairs, the Associate Dean for Faculty Affairs, and the Associate
Dean for Research. The committee analyzed data about the rate of progress of our school’s
faculty towards promotion. After attending campus-level professional development sessions
about faculty mentoring, we developed a proposal for a mentoring program in our school. The
funding given to the school ($10,000) made it possible for several associate professors to be
awarded research grants and dedicated mentors to guide them towards the next stage of their
careers. I contributed meaningfully to the discussions, data analysis, and proposal development,
using my personal experience as a faculty member and my professional experience as a
professional developer for teachers and faculty mentor.
Currently, I serve on the campus-level Public and Engaged Scholarship Review Committee,
which is piloting a process for evaluating the community-engaged work of faculty for tenure and
promotion. This will increase equity-mindedness in tenure and promotion processes for years to
come. As a prior winner of the Chancellor’s Award for Excellence in Multicultural Teaching,
I served as a judge for the 2020 award applications.

Evidence of Service to the Profession / Discipline
I am actively involved in service to my profession at the national/international level through the
main professional organization for my field, which provides professional development for
teachers of international students and other English language learners. In the International
TESOL Organization, I served as member-at-large on the Steering Committee of the
Second Language Writing Interest Section from 2018-2021. In December 2020, I became IS
chair-elect. As member-at-large, I worked with the committee to choose and coordinate the
activities of the IS, which has about 1300 global members. The IS coordinates the membership
towards focusing their work and conference proposals on the most important issues in the field.
It also organizes sessions with other ISs for the yearly TESOL Convention. It hosts an academic
session on state-of-the-art issues in the field of second language writing for which we invite
leading scholars in the field to speak at the conference. In 2019, we decided to survey our
members about their needs and wants, and we launched a book club which operated as a
Facebook Group and a series of webinars. Committee members promote IS activities on social
media. As chair-elect, I am involved in coordinating all activities in the future, and I will plan
directly with the steering committee and TESOL leadership.
As a long-time member of the TESOL International Organization, I regularly serve as a
proposal reviewer for the annual convention, which brings together about 8000 people. The
proposal acceptance rate is competitive and ranges between 12%-25%. I have also reviewed
proposals for the equally competitive and important Symposium on Second Language Writing
and the American Association of Applied Linguistics.
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In 2021, I was invited to be part of the organizing committee of the 2021 Global Learning
Conference of the Association of American Colleges and Universities. The committee
discussed and chose strand themes for the conference. I also reviewed conference proposals.
I am frequently invited to review article submissions in the area of applied linguistics/TESOL
by top-ranking international journals such as the International Journal of Applied Linguistics,
Modern Language Journal, Journal of Second Language Writing, System, Assessing Writing, the
Asian Journal of English Language Teaching. In rank, I completed seven such journal article
reviews as well as six reviews of books and book chapters for important books and
publishers in my field, and three international doctoral dissertations (listed in my CV on p.
21-22).
In 2019, I was invited to be part of the external review committee for the Applied Linguistics
Department at the University of Massachusetts, Boston. In 2016, I served as an external
reviewer for the promotion of Dr. C. McMartin-Miller from Assistant to Associate Professor at
Northeastern University, Boston.

Significance, impact, quality of professional service
The impact of my most important service activities is explained in context in the two
sections above. The chair solicited letters in this dossier speak to the significance,
impact, and quality of my service. The “Appendix: Additional evidence” contains
sample service products.

Evidence of scholarly publications, presentations, or other means of
dissemination
My service publications illustrate applications of my expertise as a scholar and
practitioner in TESOL to the larger domain of services and professional development
that promote intercultural competence and inclusivity.
* Ene, E., & Sadri, R. (2021). Developing an ESL tutoring center and expanding operations
online. The TESOL Program Administration Interest Section Newsletter.
http://newsmanager.commpartners.com/tesolpais/issues/2021-0226/2.html?fbclid=IwAR0zsae9m3pfISTtJGVKUz2zAF1Eia11CBzA45iLnv8qzL7KUpx4
V8tnRDE
This article describes the rationale for developing the ESL Tutoring Center in the EAP
Program at IUPUI and provides tips for tutoring online based on the center’s operations
during COVID-19. Appointment statistics are offered. My co-author’s letter of
acknowledgement about my contribution to the article is included in the “Appendix:
Additional evidence.”
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* Ene, E. (2021). Setting the stage for intercultural engagement through professional
development. The TESOL Intercultural Communication Interest Section Newsletter.
http://newsmanager.commpartners.com/tesolicis/issues/2021-03-11/2.html
This article summarizes the professional development and co-curricular activities
conducted with the Intercultural Community of Practice.
* Ene, E. (2020). Review of Feedback in Second Language Writing: Contexts and Issues Edited
by Ken Hyland and Fiona Hyland (2nd edition). System, 89.
https://doi.org/10.1016/j.system.2020.102210
This publication is a review of a seminal book in the field of Second Language
Writing and it was published in a highly-ranked journal.
Refereed Presentations
I have given two international, one national, and one local presentations about the work of the
Intercultural Community of Practice. Four of these were with my co-chairs, and one of them
included the former IUPUI Vice Chancellor for International Affairs. Prof. Gil Latz. I/we shared
IUPUI’s experience with the faculty-led Community of Practice on Intercultural Learning with
audiences of faculty and higher education administrators at the Association of International
Education Administrators, the AAC&U Conference on Global Learning, the Assessment
Institute, as well as locally at the IUPUI Welcoming Campus Conference.
Two of my international-level service presentations at TESOL 2018 and TESOL 2021 focused
on the rationale and process of developing the ESL Tutoring Center and program adaptations
during and post-COVID, respectively. At the state-level, I spoke on a panel at the conference of
Career Development Professionals of Indiana about strategies for developing students’
intercultural competence. Engaging in the knowledge exchange that happens at such
presentations showcases experiences from IUPUI and advances inclusive practices for serving
multicultural students.
Invited Presentations
The themes of the competitive presentations mentioned above carry through a number of invited
presentations. The organizers of the international Second Language Writing Symposium
organized as a webinar in 2020 invited me to speak on a panel of ESL/EAP and writing program
administrators about Advocating for L2 writers in the COVID-19 era: Administrative strategies.
At IUPUI, the Center for Teaching and Learning invited me to be the lead presenter on a webinar
on Connecting with and engaging international students in successful online learning. Between
2016 and 2018, I gave three joint presentations about international student experiences and
intercultural engagement at IUPUI based on my work with the Intercultural Community of
Practice (at the Plater Institute for the Future of Learning, the International Reps meeting, and at
the 2016 IUPUI Gateway to Graduation Retreat). The Diversity Office of the School of Dentistry
invited me and my colleague Prof. Ulla Connor to lead a workshop about intercultural
communication for their faculty and staff. In 2016, I had been invited by the Center for Teaching
and Learning to give a session at the IUPUI Graduate Student Orientation, together with Prof.
Pratibha Varma-Nelson (CTL Director at the time), about teaching across cultural difference.
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Non-refereed presentations and other contributions
As co-chair of the Intercultural Community of Practice, I co-organized and moderated two
campus-level conferences, three workshops, and several presentations and panel discussions
given at these events.
As an EAP program administrator, I presented about the IUPUI EAP Program part of a panel of
program administrators at the conference of the Indiana chapter of the TESOL organization,
INTESOL.

Service recognition – grants, awards, honors
Title
* IUPUI, the Next Fifty Years: Promoting
Equity Mindedness through Curricular
Transformation and Faculty Development

Granting Agency

Role

Amount

Date

Welcoming
Campus
Innovation Fund,
IUPUI

Collaborator
/Co-I
(PIs G. Gibau
& J.T.Springer)

$63,950 total
($25,000 from
campus + unit
matches)

201819

Explanation: In my capacity as co-chair of the Gateway Community of Practice on Intercultural
Learning, I connected with colleagues Gina Gibau and Jennifer Thorington Springer about
joining the group they were coordinating in preparation for submitting a proposal for the
Welcoming Campus Innovation Fund Grant. They agreed that the mission and activities of the
Intercultural Community of Practice was compatible with their project. I contributed the parts
related to the Intercultural Community of Practice, its fit with the equity mindedness and
multicultural teaching focus of the grant, and the activities of the Community. I also obtained
the funding letter for the match from the Gateway Program’s supervisor, Executive Associate
Dean of the Institute for Engaged Learning Jerry Daday. The proposal was successful. While the
overall PIs were Gina Gibau and Jennifer Thorington Springer, each participating group
managed its budget, activities, and reports to the PIs. Thus, my co-chair and I operated as a sort
of PIs for the Intercultural Community’s part of the project. The Intercultural Community of
Practice contributed $5000 and received a match from the campus; we later supplemented this
amount with the Community’s yearly budget for 2018. This budget sustained important
activities in 2018-2019, including the Intercultural Engagement Symposium, two Intercultural
Mixers, and ten competitive faculty Intercultural Engagement Grants offered by the Community.
The faculty who received Intercultural Engagement Grants revised their teaching materials to
increase intercultural sensitivity and engagement in their own courses. One of them wrote a
book chapter about her use of the revised materials in a psychology course. Thus, the activities
implemented thanks to the Welcoming Campus Grant touched hundreds of faculty and students,
contributing to their professional development, wellbeing in the classroom and on campus, and
career advancement.
* IUPUI Mentoring Academy/SLA
Mentoring Committee Proposal funded
Paces: Promoting Advancement through a
Culture of Encouragement & Support
(with Goff, P., Rebein, R., Sheeler, K., Upton, T.,
& Wilson, J.)
http://hdl.handle.net/1805/14009
https://doi.org/10.7912/C2ND1V

Office of
Academic Affairs

Co-I

$10,000 for
the School of
Liberal Arts +
School match

201517
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Explanation:
I participated in the IUPUI-wide Mentoring Academy led by the Office of Academic Affairs. I
was part of the School of Liberal Arts Mentoring Committee with another center director, two
department chairs, the Associate Dean for Faculty Affairs, and the Associate Dean for Research.
The committee analyzed data about the rate of progress of our school’s faculty towards
promotion. After attending campus-level professional development sessions about faculty
mentoring, we developed a proposal for a program in our school. The funding given to the
school ($10,000) made it possible for several associate professors to be awarded research grants
and dedicated mentors to guide them towards the next stage of their careers. I contributed
meaningfully to the discussions, data analysis, and proposal development, using my personal
experience as a faculty member and my professional experience as a professional developer for
teachers and faculty mentor.
* Travel/Professional Development Grant
for AAC&U
* Travel/Professional Development Grant
for AAC&U
* Travel/Professional Development Grant
for AIEA (Association of International
Education Administrators)

Gateway
Program, IUPUI
Office of
International
Affairs
Office of
International
Affairs

PI

$1000

2018

PI

$500

2018

PI

$1000

2017

Explanation: These travel/professional development grants made it possible for me to attend
two AAC&U and an AIEA conference, where I disseminated service-based scholarship,
represented IUPUI, and connected with other faculty engaged in service at their institutions.
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Sure. Those samples were so helpful to me! Glad to help someone out this way. Thanks for
what you do to support faculty!
Best,
Estela

From: Applegate, Rachel <rapplega@iupui.edu>
Sent: Wednesday, March 23, 2022 11:42 AM
To: Ene, Estela <eene@iupui.edu>
Subject: Use your dossier as an example?
Estela,
I’m geMng together example dossiers to add to those we post on our Academic Aﬀairs website.
Would you be willing to have yours posted? It’s a great example of full on a balanced case.
The dossiers are behind CAS; they include all that you included except appendices; they do not include any
votes or review leVers.
Please let me know, thanks!
Rachel Applegate

Assistant Vice Chancellor for Faculty Affairs
Associate Professor, Library and Information Science
Office of Academic Affairs
University Hall (INAD), Suite 5002
301 University Boulevard
Indianapolis, IN 46202
317-278-2395
rapplega@iupui.edu
www.academicaffairs.iupui.edu
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